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Elevating Teacher Excellence. 
Advancing Student Outcomes.
At Great Minds®, we believe all students deserve access to high-quality instruction—and 
all teachers deserve the tools and support to deliver it.

Built for Florida classrooms, Eureka Math2 Florida provides educators with the structure, 
resources, and guidance they need to ensure student success. The result: engaging, 
high-quality math instruction that helps every student build a conceptual understanding 
of math and confidence that extends well beyond the math classroom.

With Eureka Math2 Florida, teachers can:

Strengthen Capacity through a Coherent Design

Spark Engagement through Student-Centered Instruction 

Simplify Implementation with Predictable Structures and 
Embedded Supports  
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Balanced Instruction 
Leads to Lasting Results
Eureka Math² Florida takes the very best from years of user research, efficacy data, and in-classroom 
teacher testing to create a new program, fully aligned to B.E.S.T. Standards, and built for Florida students 
and teachers. The program design and instructional approach are a strategic blend intentionally driven 
by student learning outcomes.  

Access and 
Engagement

Conceptual 
Understanding 
& Fluency

Application

The Strategic Blend

Daily lessons developed with the 
Universal Design for Learning 
principles at their core engage 
students through a variety of 
facilitations styles and hands-on 
learning activities.

Daily fluency activities and 
distributed and spiraling 
practice provide opportunities 
for students to grow in 
mathematical fluency.

Real-world problems and 
collaborative tasks consolidate 
student thinking, inviting 
students to draw conclusions 
and make deep connections.

“ It felt like we were finally seeing from students what we knew 
they were capable of doing.”

– Dicy Watson, Director of Elementary Programs, 
P.K. Yonge Developmental Research School, University of Florida
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84.2%

 
Change in Math Proficiency

P.K. Yonge

77.0%

58.0%

Florida

60.6%

% of students in grades 3–5 scoring  
Level 3, 4, or 5 in math (Florida FAST PM3)

2023–24 School Year 2024–25 School Year

+7.2%

+2.6%

Supporting Student Outcomes

P. K. Yonge, a laboratory school 
affiliated with the University of Florida 
in Gainesville, showed larger increases 
in proficiency rates than the statewide 
average from 2023 to 2025. Students 
at P.K. Yonge, using Eureka Math2 
Florida B.E.S.T., increase in math 
proficiency by 7.2 percentage points, 
compared to 2.6 points statewide.

From the beginning to the end of 
the 2024–2025 school year, math 
proficiency at P.K. Yonge increased 
more than the Florida state average. 
In grade 3, proficiency rose by 
85 percentage points, compared to 
55 percentage points statewide. ​

Change in Math Proficiency  
in School Year 2024–2025

3rd grade 4th grade 5th grade

+55%
+52%

+59%

+42%

+58%

+85%

Beginning-of-year to End-of-year  
change in grades 3–5

P.K. YongeFlorida

+30%

Source: Florida FAST Mathematics results for 2023–24 and 
2024–25 (fldoe.org). Proficiency is defined as levels 3–5. 
Averages are weighted by the number of students tested.
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Strengthen Capacity

When Math Connects, 
Learning Sticks
A coherent design that builds teacher confidence and 
student knowledge.

Eureka Math2 Florida is intentionally designed so learning builds logically and meaningfully over time. 
Coherence is the structure that anchors instruction, strengthens capacity, and helps students make 
lasting sense of mathematics.

Rather than teaching math as isolated topics and ideas, Eureka Math2 Florida follows an intentional, 
coherent progression—ensuring deep and enduring conceptual understanding. 

Across Grades and Modules  
Students build knowledge 
steadily and confidently 
through a logical progression 
across grades and modules 
that connect concepts 
over time.

Through Routines  
With intentionally integrated 
instructional and language-
rich routines across lessons, 
students consistently 
reason, explain, and 
communicate ideas. 

Through Models  
High-leverage models 
such as number bonds, 
tape diagrams, and area 
models remain consistent 
across grades, helping 
students even as the units 
and calculations grow 
more complex.

Coherence Strengthens Learning:
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Empower Confident Instruction
Providing teachers with a clear look at the coherent learning plan

Eureka Math2 Florida shows learning progressions across grade levels and modules visibly and intentionally 
so teachers can see how knowledge builds over time. Every module includes call outs so teachers know 
what to expect as the learning unfolds.

Strengthen Capacity

The Why Behind 
the Lesson Design 

Understand how and why 
this lesson brings concepts 
together to support the 
broader student learning 
arc and to support teachers 
in making strategic 
instructional decisions.   

Module Preview Videos 

These videos offer a high-level overview 
of the module content by Topic directly 
from the program writers.
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Before and After 
This Module

View brief overviews of when 
and how the foundation 
was laid for the module so 
teachers can internalize 
the instructional approach 
and help students make 
connections to their learning.
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Strengthen Capacity

Progressions of 
Lessons and Module 
Preview Videos 

Take a quick glance at how 
each lesson plays a part in the 
greater sequence of learning 
and how this progression 
shows up in student thinking.  

Achievement 
Descriptors 
and Proficiency 
Indicators

Aligned to the Florida 
B.E.S.T. and MTR Standards, 
Achievement Descriptors 
detail what students should 
know and be able to do. 
Teachers understand the skills 
and knowledge that students 
will develop by the end of the 
module while keeping track of 
their progress throughout the 
module and the school year.

Lead Every Lesson with Clarity
A clear view into how learning and lessons unfold builds 
teacher confidence and capacity

Every step of the way, teachers will feel confident that they know how each lesson connects to 
the next and how to monitor student progress toward the module’s learning objectives.
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“ There’s not a bit of the curriculum that isn’t written to be thoughtful, 
intentional, and coherent.”

– Ryan Redd, K–5 Math Specialist, New Hanover County Schools, North Carolina

I M PACT I NTEL
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Strengthen Capacity

Bring Coherence to Daily Instruction
Following a logical and systematic mathematical progression, Eureka Math2 Florida 
contains a consistent, research-backed lesson model to provide teachers with a reliable 
format to lead every day’s lesson with confidence. 

Consistent Lesson Model

Teachers Will Teachers Will

Introduce strategies 
and guide all students 

by using Universal 
Design for Learning

Lead a debrief that 
reinforces and 

consolidates learning

Deliver daily practice 
that is foundational 
for the day’s lesson 

Teachers Will Teachers Will

Provide familiar 
instructional routines 
that build confidence 

and conceptual 
understanding

Learn introduces 
new content 
gradually and 

coherently.

Land provides 
closure and 

realignment to the 
learning objective. 

Fluency Launch Learn Land

Every lesson 
begins with 

Fluency as a 
warm-up. 

Launch hooks 
students into 

the day’s lesson 
through inquiry.
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Cultivate Deep Thinking 
The predictable lesson model helps students manage cognitive load so they can engage 
more fully in learning. Each component is intentionally designed for collaboration and deep 
thinking, helping students build lasting mathematical understanding.

Lessons that Fuel Learning

Problems rooted 
in real-world 

math designed to 
inspire student 

thinking.

Discussion 
and reflection 
to synthesize 

lesson.

Fluency Launch Learn Land

Activities 
designed 
to build 

automaticity.

Opportunities 
for inquiry 

connected to 
new learning.

Students Will Students Will

Build deep 
understanding through 

discourse and active 
problem solving

Solidify and take 
ownership of  
new learning

Build and practice 
skills for fact fluency

Students Will Students Will

Explore new 
concepts through 

collaborative 
routines

Spark Engagement
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Spark Engagement

Build Rich Understanding Through 
Meaningful Engagement
Eureka Math2 Florida uses learning science-defined engagement to build rich understanding. Lessons 
are designed to fuel discourse, spark effortful thinking, and drive curiosity. This cognitive work leads to 
better learning outcomes.

INTERACTIVE

CONSTRUCTIVE

ACTIVE

PASSIVE

Climbing Up the 
Engagement Ladder

Not all engagement brings 
the same results. That’s why 
Eureka Math2 Florida lessons 
are designed to help students 
move up the engagement ladder, 
supporting them as they climb 
from passive participation to 
interactive learning.

Michelene T. H. Chi and Ruth Wylie, “The ICAP 
Framework: Linking Cognitive Engagement to Active 
Learning Outcomes,” Educational Psychologist 49, 
no. 4 (2014): 219–243, https://doi.org/10.1080/00461
520.2014.965823

Active Engagement Through  
Context-Rich Sense-Making

Wordless context videos lower language and reading 
barriers and invite every student to make sense of real-world 
math problems. 

The digital 
interactives 
allow students to 
test their ideas 
and discuss. 
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“ Teaching math has become more exciting 
because students are the ones driving 
the learning. When teachers step back 
and create space for student thinking, 
discourse, and discovery, the classroom 
comes alive.”

– Dr. Brian Lack, Forsyth County Schools, 
K–8 Mathematics Curriculum and Instruction Specialist 
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Constructive Engagement  
Through Collaboration 

Collaboration through instructional routines 
and Performance Assessments shifts the focus 
from identifying correct answers to building 
understanding. Eureka Math2 Florida intentionally 
structures learning to promote shared sense-
making through talking, listening, and 
collective reasoning.

Interactive Engagement  
Through Peer Discourse 

Eureka Math2 Florida equips teachers with 
Mathematical Language Routines to fuel 
peer discourse and help students solidify their 
understanding. As students ask questions, explain 
their thinking in their own words, and refine ideas 
together, they move up the engagement ladder 
into constructive and interactive learning.

*More than 70 percent of Forsyth County students in grades 3–5 
scored proficient or above on the 2023–2024 end-of-grade state 
assessment, compared to a statewide average of 45-percent.

Of Forsyth Co. Students 
Score Proficient or Above

Georgia  Forsyth County 
Schools 

70%*

45%

70 %
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LEVEL 3 Performance Assessment

Robot on the Move
Agenda

• Build Context | 5 min

• Assessment | 20 min

• Close Assessment | 5 min

Materials and Preparation

• Grid paper

Mathematical Thinking and Reasoning Standards 
in Action

Students are likely to demonstrate evidence of the following MTRs as they 
complete the assessment.

• Students engage in discussions that reflect on the mathematical 
thinking (MTR.4) as they justify their reasoning about whether the 
expression  4 × 2  can be used to find how many inches from the starting 
point the robot will be after it performs the pattern  4  times.

• Students use patterns and structure (MTR.5) as they determine how 
many inches from the starting point the robot is after each part of the 
pattern to explain whether they agree with Jayla.

PERFORMANCE ASSESSMENT | © 2026 Great Minds PBC 3 | Robot on the Move 1

Name

Robot on the Move

Jayla has a robot that can move forward 

and backward. 

Jayla programs the robot to complete the following pattern.

1. Move forward  7  inches.

2. Move backward  3  inches.

3. Move forward  1  inch.

4. Move backward  3  inches.

The robot performs the pattern  4  times.

Jayla wants to know how many inches the robot is from the starting 

point after it performs the pattern  4  times.

To find the number of inches, Jayla says that she can use the 

expression  4 × 2 .

Do you agree with Jayla?

Show and explain how you know.

3 | Robot on the Move 2

Robot on the Move

PERFORMANCE ASSESSMENT | © 2026 Great Minds PBC 

Build Context | 5 minutes

Display the picture of the robot and invite students to notice and wonder about the context. 

Read the first sentence of the problem aloud. Draw connections between the problem context and 
students’ prior knowledge about robots and their movements. 

Orient students to the assessment. Consider asking what information would be helpful to have if they 
were going to study robots and their patterns of movement.

Assessment | 20 minutes

Display the entire problem and read it aloud. Clarify any unfamiliar terms with students before  
moving on.

Outline the following expectations:

• Students may use any method to work out the problem, such as drawing a picture, using manipulatives, 
or writing sentences. Encourage students to use the Plan section of the assessment to plan their work.

• Students should write their final answer and explain their work. Encourage students to use the Check 
section of the assessment to review their work.

Close Assessment | 5 minutes

Invite students to reflect on their work by using the Reflect section of the assessment.

Close the assessment. As time allows, consider sharing possible answers and some possible solution 
strategies:

• Have students complete a gallery walk.

• Display student work showing different solution strategies and facilitate a class discussion comparing 
and connecting the strategies.

• Invite students to discuss their approaches with a partner, in small groups, or with the entire class.

MORE | On the Context

Robots are machines that perform 
tasks without direct assistance from 
people. Some robots may appear 
to make their own decisions, but 
robots can only do what people 
program them to do. Most robots are 
controlled by some type of computer.

Toy robots are an example of how 
technology has been integrated into 
education in the 21st century. Some 
toy robots use directions called 
programming code. Programmers 
write the special directions that 
allow toy robots to move and even 
to make sounds. These robots are 
designed to be entertaining and to 
provide learning experiences that 
offer insight into science, technology, 
engineering, and math.

I M PACT I NTEL
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Spark Engagement

Activate Meaningful 
Math Thinking
Eureka Math2 Florida lessons provides students with daily opportunities to reason, communicate, and 
engage deeply with grade-level math. 

A blend of guided discovery and explicit instruction support teachers in guiding and supporting student 
thinking while creating space for deeper reasoning.

A Balanced Approach to Student-Centered Instruction

Inquiry Based

Corrective Feedback

Differentiated Scaffolded

Systematic

Explicit Instruction

Exploration and problem-solving 
deepen understanding.

Clear modeling guides 
students to mastery.

Learning builds 
step-by-step from 
simple to complex.

Support is provided strategically 
and fades as mastery grows.

Instruction adapts to meet 
the needs of all learners.

Targeted feedback 
strengthens learning.
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Invite Students to 
Think Like Mathematicians
Choice and Voice 
Students take ownership of their ideas, 
choosing how they engage with and 
demonstrate their learning.

Collaboration and Confidence 
Students share problem-solving strategies, 
build on peer thinking, and strengthen 
their communication skills while building 
mathematical confidence.

Family Math and Practice Partners   
At-home resources that explain current 
concepts and strategies—helping caregivers 
support student learning and stay connected 
to the classroom.

Connecting Math to the Real World  
Math Context Videos and relatable word 
problems help students connect the math 
with their learning to the real world.

Manipulatives and Digital Interactives   
Hands-on materials and technology-based 
manipulatives make abstract concepts concrete 
and increase engagement.

Open-Ended Tasks 
Problems and tasks with multiple solution paths 
encourage creative thinking and help students 
see the purpose behind what they’re learning.



16    Eureka Math2 Florida

Simplify Implementation

Teacher Success 
Begins with 
Student Success
When teachers are supported by comprehensive, lesson-embedded 
guidance, they can create classrooms where every learner thrives. 
Eureka Math2 Florida integrates margin notes, differentiation supports, 
and meaningful practice to provide simplified implementation and 
lasting confidence for all learners.

Embedded Teacher 
Guidance

Eureka Math2 Florida 
instruction includes 
embedded margin notes 
throughout each lesson 
to clarify task purpose, 
anticipate potential 
misconceptions, and offer 
prompts for discourse and 
reasoning so that teachers 
are equipped to support 
all learners. 

Proactively Address Barriers

Daily lessons include concrete–pictorial–
symbolic representations and simple-to-complex 
progressions to develop understanding.

Concrete Pictorial Symbolic

30
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30

Count the collection. Record your work. 

For this counting collection, I am partners with .

We are counting .

We estimate there are about  of them.

This is how we organized and counted the collection:

We counted  altogether.

An equation that describes how we found the total is

Self-Reflection

Write one thing that worked well for you and your partner. Explain why it worked well.

It worked well for me and my partner to connect the cubes into groups of 10 to organize our 
collection. We both agreed that 10 was a number we could count by. 

Write one challenge you had. How did you work through the challenge?

At first we thought we should make groups of 20, but the sticks kept breaking, and we lost 
track of our count. We decided to make groups of 10 instead.

Share, Compare, and Connect 
Students discuss strategies for organizing and compare the efficiency of each. 

Gather the class to view the selected work samples and lead a discussion. Invite the selected 
pairs to share their counting process. The following dialogue models a sample discussion. 

Teacher Note

Consider reserving time for the class to 
engage in discussion after partners have 
time to complete the self-reflection 
questions. Development of metacognitive 
strategies may support students in 
understanding how they learn best and help 
them self-monitor their progress.

Universal Design for Learning: 
Representation

Consider creating a three-column chart and, 
as partners share, recording each strategy. 
After all pairs have shared, compare the 
different organizations of the count, the 
methods for finding the total, and the 
efficiency of each strategy. For example, 
emphasize that each pair organized in a 
different way (by color, by 5-groups, and in 
rows of 10) and found the total in different 
ways (counted on, skip-counted, and used a 
known fact).

© Great Minds PBC© Great Minds PBC
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 Learn 

Relate Equal Groups to Multiplication
Materials—S: Cubes

Students represent equal groups with repeated addition, unit form, and 
a multiplication equation.

Distribute 12 cubes to each student and ask them to take out their whiteboards. 

Ask students to use their cubes to make equal groups of 3. Provide students time to work.

How many equal groups of 3 did you make?

You made 4 equal groups of how many cubes?

4 equal groups of 3 cubes is how many cubes altogether?

Ask students to write a repeated addition equation on their whiteboards to represent 
the groups.

What repeated addition equation represents the equal groups?

Write the repeated addition equation 3 + 3 + 3 + 3 = 12.

How many threes did we add to make 12?

Write the unit form, 4 threes = 12, below the addition 
equation. 

30

Promoting Mathematical Thinking 
and Reasoning

Students engage in discussions that 
reflect on their mathematical thinking 
(MTR.4) when they communicate by using 
multiplication vocabulary and the times 
symbol accurately and effectively.

Ask the following questions to promote  
MTR.4:

• How can we write 2 + 2 +  …  + 2 = 20 by 
using multiplication?

• What do the 4, the 3, and the symbol × 
mean in the expression 4 × 3?

• How are you using the symbol × in 
your work?

3 + 3 + 3 + 3 = 12
4 threes = 12

4 x 3 = 12
Multiply: 4 times 3 equals 12

© Great Minds PBC© Great Minds PBC
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 Fluency 

Counting on the Rekenrek by Tens
Materials—T: Rekenrek

Students count by tens in unit and standard form to develop an understanding 
of multiplication. 

Show students the rekenrek. Start with all the beads to the right side.

Say how many beads there are as I slide them over.

Slide the top row of beads all at once to the left side.

10

The unit is 10. In unit form, we say 1 ten. Say 10 in unit form. 

1 ten

Slide the second row of beads all at once to the left side.

How many beads are there now? Say it in unit form.

2 tens

Continue sliding over each row of beads all at once as  
students count.

3 tens, 4 tens, 5 tens, 6 tens, 7 tens, 8 tens, 9 tens, 10 tens

Slide all the beads back to the right side.

Now let’s practice counting by tens in standard form. Say how many beads there are 
as I slide them over.

Let’s start at 0. Ready?

Slide over each row of beads all at once as students count.

0, 10, 20, 30, 40, 50, 60, 70, 80, 90, 100

5

Teacher Note

Unit form expresses a number in terms of 
how many (as a numeral) of certain units 
(as a word) make that number (e.g., 2 tens 
or 14 hundreds 8 ones). The term unit form 
is synonymous with numeral word form and 
was chosen because it helps emphasize 
unit thinking.

Student View

© Great Minds PBC© Great Minds PBC
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How many times do you see a group of three? 

Write 4 × 3 = 12.

We see a group of three 4 times. 4 × 3 is another way to write 3 + 3 + 3 + 3 or  
4 threes. These statements all represent the equal groups.

Invite students to Think–Pair–Share about how 4 × 3 = 12 relates to repeated addition and 
unit form.

They are all groups of 3 and the answer is 12.

You add three 4 times because there are 4 groups of 3. That’s how you get 4 × 3.

4 × 3 = 12 is a shorter way to write the long addition equation.

When we have equal groups, multiplication is another way to represent repeated 
addition. Instead of repeatedly adding the same number, we multiply the 
number in each group by the number of groups. The times symbol is used to show 
multiplication.

Below the multiplication equation, write Multiply: 4 times 3 equals 12.

Repeat the sequence to make equal groups of 2, 4, and 6 using 12 cubes. Continue 
to reinforce the relationship between repeated addition, unit form, and multiplication 
equations.

Represent Equal Groups with Multiplication Equations
Students represent pictorial equal groups with repeated addition and 
multiplication equations.

Show the picture of groups of 2 cubes. Invite students to turn and talk about how they know 
the groups are equal. 

How many times do you 
see groups of 2?

I see two 5 times. 

Multilingual Learner Support

The term times is associated with 
multiplication but not explicitly taught. 
Consider creating an anchor chart for 
the terms and symbols associated with 
multiplication (i.e., multiplication, multiply, 
times, and ×).

Teacher Note

Encourage students to use the convention 
that the first factor represents the number 
of groups and the second factor represents 
the number in each group (e.g., 5 × 2). 
Consistently following this convention 
will help develop students’ conceptual 
understanding of multiplication.

Although not the convention used here, 2 × 5  
is also considered correct if students see the 
first factor as the number in each group and 
the second factor as the number of groups.

© Great Minds PBC© Great Minds PBC
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“ The teacher friendliness, the usability of Eureka Math² is what really 
made it rise to the top. It’s structured in a way the teacher can pick it 
up and look at a lesson and use it.”

– Leandra Cleveland, Elementary Math Specialist, Bentonville Schools, Arkansas

I M PACT I NTEL

Meaningful Practice

Through meaningful independent practice, Eureka Math2 Florida provides interleaved practice, spiral review, 
and simple-to-complex problem sets that help students deepen understanding and confidently master 
mathematical concepts.

15
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3I can use an array to represent equal groups and 
write a multiplication equation to find the total.

PRACTICE
PARTNER

Florida B.E.S.T.
MA.3.NSO.2.2

Name

1. Use the picture for parts (a) and (b).

,5 ,10 ,15 ,20 , 30

a. Skip-count by  5 .

b. Fill in the blanks to match the picture.

25

6  groups of 5  is 30 .

6  fives is 30 .

6   ×  5   =  30

The product is 30 .  

II  ccaann  mmuullttiippllyy  tthhee  nnuummbbeerr  iinn  eeaacchh  ggrroouupp  bbyy  tthhee  nnuummbbeerr  
ooff  ggrroouuppss..

IInn  mmuullttiipplliiccaattiioonn,,  tthhee  ttoottaall  iiss  ccaalllleedd  tthhee  pprroodduucctt..

66   ×× 55    ==     3300
 ProductProduct

© Great Minds PBC
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13

I can represent equal groups with 
a multiplication equation.

2PRACTICE

Florida B.E.S.T.
MA.3.NSO.2.2

Name

1. Use the equal groups for parts (a) and (b).

a. Skip-count by 5. , , ,

b. Fill in the blanks to show the total number of fingers.

 +  +  +  = 

 groups of five is  .

4 fives is .

4 × 5 =  

2. Fill in the blanks to match the picture.

 +  +  +  +  = 

 groups of three is .

5 threes is .

5 × 3 = 

© Great Minds PBC
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Differentiation Support

Teachers can build student confidence through 
lesson-embedded differentiation that allows the 
whole class to feel challenged and supported. 
These real-time instructional tools empower 
teachers to differentiate and address student 
needs immediately, without disrupting the flow 
of instruction. 

25
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Counting the Math Way by Tens
Students relate counting on the rekenrek to counting the math way to develop 
a strategy for multiplying beginning in lesson 2. 

Let’s count the math way. Each finger represents 10, just like a row on the rekenrek.

Face the students and direct them to mirror you. Show a fist with your right hand, palm 
facing out.

Show me your left hand. Make a fist like me. That’s 0.

Now, raise your right pinkie.

Show me your left pinkie. That’s 10.

0 10 20 30 40 50

Student View of
Your Hand

Student View of
Student's Hand

Let’s put up the very next finger.

Raise your right ring finger. Students raise their left ring finger.

That’s 20.

Put up the next finger. 30.

Differentiation: Support

Students with fine motor delays may find 
it easier to use their fingers when they lay 
their hands flat on the desk or floor. The flat 
surface helps them hold out the fingers they 
want up and keep the others tucked in.
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 Fluency 

Ready, Set, Add
Students find the total and say an addition equation to maintain fluency within 
10 from grade 1.

Let’s play Ready, Set, Add.

Have students form pairs and stand facing each other. 

Model the action: Make a fist and shake it on each word as you say, “Ready, set, add.”  
At “add,” open your fist, and hold up any number of fingers.

Tell students that they will make the same motion.  
At “add” they will show their partner any number 
of fingers. Consider doing a practice round 
with students.

Clarify the following directions:

• To show zero, show a closed fist at “add.”

• Try to use different numbers each time to  
surprise your partner.

Each time partners show fingers, have them both  
say the total number of fingers. Then have  
each student say the addition equation, starting  
with the number of fingers on their own hand. See  
the sample dialogue under the photograph.

Circulate as students play the game to ensure that  
each student is trying a variety of numbers.

10

Differentiation: Challenge

Students who demonstrate fluency adding 
within 10 can be challenged to add within 
20. Encourage each partner to use both of 
their hands to show a number of fingers.

Partners A and B: “6”

Partner A: “4 + 2 = 6”

Partner B: “2 + 4 = 6”
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Reach Every Learner
Universal Design for Learning principles remove barriers 
to learning

Learner variability in math classrooms is expected, so Eureka Math2 Florida ensures that all 
students are given the opportunity to engage and succeed by proactively removing learning 
barriers through incorporation of the Universal Design for Learning (UDL) principles.

Simplify Implementation

Provide Multiple Means 
of Engagement

Learners differ markedly in the ways 
in which they can be engaged or 
motivated to learn. Eureka Math2 
Florida uses a variety of methods to 
engage students. For example, provide 
choice, address student interest, and 
arrange for students to monitor their 
own learning, such as with goal setting, 
self-assessment, and reflection.

Provide Multiple 
Means of 
Representation

Learners differ in the ways 
they perceive and comprehend 
information that is presented 
to them. Eureka Math2 Florida 
uses a variety of strategies, 
instructional tools, and methods 
when presenting information 
and content.

112

3 ▸ M1 ▸ TB ▸ Lesson 6 EUREKA MATH2 Florida 

112

Invite students to turn and talk about how they know whether 5 is the number of groups 
or the number in each group.

Transition to the next segment by framing the work.

Today, we will represent equal sharing using what we know about the number 
of groups and the number in each group.

 Learn 

Equally Share Ten Crackers
Materials—S: Paper plates, crackers

Students model, discuss, and compare two interpretations of division.

Give each student pair 5 paper plates and 10 crackers. Direct students to problem 1 in their 
books and read it chorally. 

What does it mean to share equally?

To share equally means to give each person the same amount of something.

Invite partners to work together to model problem 1 with their plates and crackers.  
Then direct students to complete the rest of problem 1. Circulate as partners work and 
provide support as needed.

35

Universal Design for Learning: 
Engagement

To promote relevance of the concept of 
equal sharing, make connections to contexts 
that are familiar to students. For example, 
before asking about what it means to share 
equally, invite students to think about a time 
they had to share a snack with friends. Ask 
students to indicate, by a show of fingers, 
how many friends shared the snack. Tell 
students to give a thumbs-up if they think 
their snack was shared equally.
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 Learn 

Groups of 5 in an Array
Materials—T/S: Cubes; S: Equal Groups

Students interpret an array and represent it as a multiplication equation.  

Direct students to remove Equal Groups from their 
books and insert it into their whiteboards. Distribute 
2 five-sticks of one color and 2 five-sticks of another 
color to each student. Display a set for the class to refer 
to. Make sure to leave space between the rows.

Arrange your sticks on your whiteboard like mine. 
Are your sticks organized into equal groups?

In grade 2, you arranged sticks into equal rows, 
like this with one under the other. When we use 
rows and columns to arrange equal groups, it is 
called an array.

Guide students to see the rows and columns  
in the array by tracing each row of 5 and column  
of 4. Refer to the sentence frames found on Equal 
Groups and guide students to complete the frames 
when prompted. 

Look at your cubes. How many cubes are 
in each row?

How many times do you see a group of 5?

Let’s skip-count by fives. Write the skip-count 
on your whiteboard down the side of the array.

5, 10, 15, 20  

35

 groups of  is .

  is .

 ×   = ´ =

Universal Design for Learning: 
Representation

Consider creating a web graphic organizer 
to help students make connections between 
the idea of multiplication and the different 
representations of it. Label the center of the 
web Multiplication. Ask students to think 
about the representations that they already 
know, such as repeated addition and unit 
form. Then explain that an array is another 
way to show multiplication. Add Array to the 
web. Later in the lesson, add Tape diagram 
to the web.

 groups of  is .

  is .

 ×   = ´ =

4
4 fives

5 20
20

4 5 20

5
10
15
20

Teacher Note

Be prepared for some students to describe 
the array using the terms rows and columns. 
Rows and columns should be familiar from 
previous grade levels since students have 
worked with models such as 5-group rows 
and 5-group columns. In grade 2, students 
made arrays up to 5 by 5 and described 
them by using unit form and repeated 
addition equations.

Although row and column are not an 
essential part of this lesson, the terminology 
will be needed in later lessons.
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Great Minds is the first math 
curriculum provider to receive CAST 
certification for accessibility and 
product design. 

The certification confirms that 
Eureka Math2 Florida aligns 
with those guidelines and uses 
evidence-based practices to 
support all learners in building 
lasting mathematical knowledge.

Provide Multiple Means 
of Action & Expression

Learners differ in the ways 
they can navigate a learning 
environment and express what 
they know. Eureka Math2 Florida 
offers students a variety of 
strategies and instructional tools 
and allows for multiple ways to 
demonstrate new understanding.

75
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 Rearrange the groups to make an array with 3 rows of 5. Move one group of cubes 
at a time. 

How did I organize the equal groups?

You put the equal groups into rows.

You made an array.

The equal groups are the rows in the array. Do I still have 3 equal groups?

Do I still have 5 cubes in each group?

Do I still have 15 as the total?

Direct students to problem 1 in their books. Ask students to draw an array to show 3 rows 
of 5, using circles to represent the cubes.

1. Draw an array to show 3 rows of 5.

3 × 5 = 15

When most students have finished, write 3 × 5 = 15. 

15 is the product. What do we call 3 and 5?

Factors

What does the 3 represent in the array?

3 rows

What does the 5 represent in the array?

The 5 circles in each row 

Teacher Note

The digital interactive Groups and Arrays 
helps students visualize the connection 
between the properties of equal groups 
and arrays.

Consider allowing students to experiment 
with the tool individually or demonstrating 
the activity for the whole class.

Universal Design for Learning: 
Action & Expression

Consider providing resources to support 
organization and alternatives that minimize 
fine-motor demands when students are 
required to draw arrays. Examples include 
the following:

• Provide lined paper to help draw circles in 
even rows.

• Provide stamp markers to create circles of 
the same size.

• Provide physical manipulatives, such as 
circle-shaped counters as an alternative 
to drawing.
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Multilingual Learners:  
Supporting Every Voice
Strong math instruction integrates language development with every lesson. In Florida 
classrooms, math is not just about finding answers, it’s about engaging in discourse where 
students reason, explain, and justify ideas using precise academic language. 

This approach helps multilingual learners (MLLs) strengthen both their mathematical 
thinking and their command of academic English, building skills, confidence, and a deeper 
understanding of math.

Simplify Implementation

Language Development 

Clear language supports, built on 
best practices recommended by 
organizations like ELSF and WIDA, 
are embedded into every module to 
honor a student’s home language 
and take an asset-based approach 
to help them achieve math success. 
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Multilingual Learner Support
Language supports embedded into instructional design

Mathematical content, practices, and language development are interconnected. The 
curriculum uses a variety of tools to support students’ diverse language needs. Leverage the 
following supports to customize a plan for your multilingual learners.

Amplify rather than simplify language
Support for interpretive, collaborative, and productive language from the 
California English Language Development Standards

The following research-informed supports amplify rather than simplify language 
by drawing students’ attention to important aspects of language, such as language 
functions, structure, syntax, and morphology. These supports provide multilingual learners 
with equitable access to sense-making that happens in mathematical discussions.

• Strategically pair multilingual learners to leverage every turn and talk and  
think-pair-share for multilingual learners to clarify in their home language,  
pause and take time to translate, and orally rehearse responses. 

Each of the following actions supports language comprehension from 
written and spoken texts, or interpretive language.

• Provide varied and flexible opportunities to make meaning. Use 
different structures such as pairs, small groups, and whole-class 
discussion. Support collaborative language, or language used 
to engage in dialogue.

• Support productive language. Model using the Talking Tool during 
class discussions, including specific sentence frames and starters.

• Observe multilingual learners’ strengths during discussion. Use those strengths to build 
toward academic language in student responses.

These supports allow multilingual learners to meaningfully participate in mathematical 
discussions. 

Herramienta para la 
conversación

Puedo compartir mi 
razonamiento.

En mi dibujo, se ve...

Lo hice de esta forma porque...

Creo que  porque...

Puedo estar de acuerdo 
o en desacuerdo.

Estoy de acuerdo porque...

No estoy de acuerdo porque...

Lo hice de otra forma. Yo...

Puedo hacer preguntas. ¿Cómo has...?

¿Por qué has...?

¿Puedes explicar...?

Puedo decirlo otra vez. Te escuché decir que...

 dijo que...

¿Lo puedes decir de otra manera?

Talking Tool

I Can Share My Thinking My drawing shows . . . .

I did it this way because . . . .

I think  because . . . .

I Can Agree or Disagree I agree because . . . .

I disagree because . . . .

I did it a di� erent way. I . . . .

I Can Ask Questions How did you . . . ?

Why did you . . . ?

Can you explain . . . ?

I Can Say It Again I heard you say . . . .

 said . . . .

Can you say it another way?

Multilingual Learner Support

Consider using strategic, flexible grouping 
throughout the module.

• Pair students who have different levels of 
mathematical proficiency.

• Pair students who have different levels of 
English language proficiency.

As applicable, complement any of those 
groupings by pairing students who speak the 
same home language.

Multilingual Learner Support

Consider supporting students in the Always 
Sometimes Never routine by displaying 
an equation labeled with words from the 
statement.
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Mathematical Language Routines can 
be used flexibly whenever there are 
opportunities to support students 
with collaborative, interpretive, and 
productive language. 
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Mathematical Language Routines

Multiplication and Division with Units of 2, 3, 4, 5, and 10
Routine Description Lessons 

Critique a Flawed Response This language routine promotes effective communication techniques for critiquing others’ work, 
correcting errors, and clarifying meaning. 

Topic D Lesson 16

Math Chat This language routine develops number sense, flexibility, efficiency, and accuracy as students solve a 
math task and discuss their different solution strategies. 

Topic A Lesson 3 

Topic E Lesson 19 

Share, Compare, and Connect This language routine fosters students’ meta-awareness as they identify, compare, and contrast 
different mathematical strategies, representations, concepts, and examples. 

Topic A Lesson 1 

Topic A Lesson 5 

Topic B Lesson 9 

Topic E Lesson 22 

Topic E Lesson 23 

Take a Stand This language routine supports students in making and justifying arguments as well as critiquing the 
reasoning of others. 

Topic B Lesson 9 

Which One Doesn’t Belong? This language routine promotes metacognition, reasoning, and mathematical discourse as students 
use precise language to compare different representations. 

Topic C Lesson 10 

Think–Pair–Share This language routine supports mathematical discourse and maximizes linguistic output as students 
mentally rehearse their ideas and discuss with a partner before sharing with the class. 

Most lessons in this module contain the  
Think–Pair–Share routine. 
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Equity and Empowerment
Eureka Math2 advances equity and empowers students and teachers. 

• Lessons provide suggestions for proactive student support, including flexible grouping  
ideas that leverage students’ home languages and knowledge, academic terminology,  
and sentence frames to support discourse.

• Lessons engage students through a variety of facilitation styles (problem-based 
learning, direct instruction, guided discovery) to meet all students’ needs.

• Authentic problems and videos represent and engage students from different cultures, 
backgrounds, and abilities.

Thinking Tool
When I solve a problem or work on a task, I ask myself

Before Have I done something like this before?

What strategy will I use?

Do I need any tools?

During Is my strategy working?

Should I try something else?

Does this make sense?

After 
What worked well?

What will I do differently next time?

At the end of each class, I ask myself

What did I learn? 

What do I have a question about?
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Equity and Empowerment
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Talking Tool

I Can Share My Thinking My drawing shows . . . .

I did it this way because . . . .

I think  because . . . .

I Can Agree or Disagree I agree because . . . .

I disagree because . . . .

I did it a di
 erent way. I . . . .
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Language Objectives

Every lesson identifies the language 
objectives, including instruction 
for domain-specific vocabulary and 
academic language development. 

Clear Learning Objectives

Student-friendly “I can” statements, found in the Teach, 
Learn, and Apply books, help students clearly understand 
their learning objectives for each lesson so they can see 
their progress and build a more positive learning identity 
as they advance toward those goals.
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14 E X I T  T I C K E T

I can represent equal groups with a multiplication equation.

SELF-REFLECTION

I’m not sure 
I can yet.

I can 
with help.

I can 
on my own.

I can 
help others.
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1

Key Question

• How can we use groups to help 
us organize?

Mathematical Thinking and 
Reasoning Standard

MTR.5.1

I can count a collection and explain the ways I organize 

and count.

Lesson at a Glance
This student-driven lesson provides an opportunity to gather formative 
assessment data as students work with counting collections. Students 
decide how to organize, count, and represent the items. They analyze the 
work of others and discuss efficient strategies as a class.

There is no Problem Set for this lesson. Instead, use classroom observations 
and student work to analyze student thinking after the lesson. The Exit 
Ticket for this lesson serves as an opportunity for students to reflect on their 
counting strategies.

Language Objectives
• Write or draw to record how 

to organize and count 
a collection of objects. 
Include an estimate of the 
number of objects, the actual 
number of objects in the 
collection, and an equation 
to describe how to find 
the total.

• Listen to and orally describe 
counting strategies—including 
counting by ones, skip-
counting, and recognizing 
a total—to accurately count. 
Orally compare and connect 
strategies.

• In writing, explain the choice 
of units used to count the 
collection and the way that 
counting by units helps to find 
the total.

L E S S O N  1

Organize, count, and represent a collection 
of objects.

© Great Minds PBC© Great Minds PBC
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Language Scaffolding

The Talking Tool supports multilingual learners in 
discourse and language production while the Thinking 
Tool supports metacognition. 
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Tier 1-aligned Response to Intervention
Eureka Math2 Florida provides simple and flexible pathways that reflect classroom realities and respect 
teacher expertise. With Eureka Math2 Equip® and Math Catalyst™, teachers can collect data, monitor progress, 
and respond with targeted instruction.

Clear Insight into Prerequisite 
Skills with Eureka Math 2 Equip

Before learning begins, a diagnostic assessment 
powered by Eureka Math2 Equip provides teachers 
with a clear picture of students’ readiness for 
upcoming modules while pinpointing unfinished 
learning. Eureka Math2 Equip includes digital 
premodule assessments, reporting tools, and 
acceleration plans to ensure all students are 
prepared for new instruction. 

Extensions

Math Catalyst 
Practice and 

Application Stations

Pushes students to  
go deeper and  

promotes fluency

Foundational 
Skills

Math Catalyst 
Concept  

Mini Lessons

Addresses targeted 
intervention needs

Module 
Readiness

Addresses focus  
and supporting 

prerequisite standards

Eureka Math2 Equip

Simplify Implementation
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Includes preparation material, student 
misconceptions, language supports, and 
family support

Measures student proficiency to guide 
instructional decisions

Provides small-group instruction on 76 
concepts across nearly 300 mini lessons

Provides spaced retrieval, repetition, and 
spiral review opportunities

Provides opportunities for extension and 
building fluency and automaticity

Application 
Station 1

Application 
Station 2

Digital 
Learning 
Station

Concept 
Mini 

Lessons 

Practice 
Station 1

Practice 
Station 2

Targeted Intervention with Math Catalyst  

Math Catalyst provides teachers with targeted resources that reinforce and extend Eureka Math2 learning. 
It includes content across seven strands to reinforce K–5 standards. 

Each strand includes a progression of concepts, and each concept includes the components, listed below, 
for use in small-group direct instruction and centers. 

Concept Guide

Progress Check

Concept  
Mini Lessons

Practice

Application
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Assessment That Moves 
Learning Forward
Eureka Math2 Florida incorporates a balance of assessment pathways 
designed to monitor student progress and guide instruction. Teachers receive 
data and insights that reduce the guesswork and strengthen their ability to 
deliver responsive, targeted, and effective instruction. 

Formative Assessments

These built-in progress monitoring tools verify whether students are on track and provide teachers with 
quick information they can funnel into action to meet the needs of all their students.

3 ▸ M1 ▸ TA ▸ Lesson 2 EUREKA MATH2 Florida

14 E X I T  T I C K E T

I can represent equal groups with a multiplication equation.

SELF-REFLECTION

I’m not sure 
I can yet.

I can 
with help.

I can 
on my own.

I can 
help others.
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3 ▸ M1 ▸ TA EUREKA MATH2 Florida

Observational Assessment Recording Sheet
Student Name

Grade 3 Module 1 Topic A

Conceptual Understanding of Multiplication
Standards and Achievement Descriptors Dates and Details of Observations

MA.3.NSO.2.2 FL.3.Mod1.AD1 Represent a multiplication situation with a model and convert between several 
representations of multiplication with products from 0 to 144.

MA.3.AR.1.2 FL.3.Mod1.AD6 Solve one-step real-world problems by using multiplication and division 
involving factors 2–5 and 10.

 PP Partially Proficient P Proficient HP Highly Proficient

This page may be reproduced for classroom use only. © Great Minds PBC
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Exit Tickets	  
Grades 1–5

	� After each lesson, 
teachers see where every 
student stands, and 
students pause to reflect 
on their own learning.

Observational Assessment 
Recording Sheets (OARS)	
Kindergarten–Grade 5

	� Teachers can use these 
sheets in every topic as a 
qualitative checklist that 
captures student progress 
on learning goals. 

Topic Tickets and Topic Quizzes 
Grades 1–5

	� After each Topic, teachers 
can digitally assign Topic 
Quizzes and access real-time 
scoring and performance 
data to monitor student 
understanding.

13

I can represent equal groups with a 
multiplication equation.

2EXIT 
TICKET

Florida B.E.S.T.
MA.3.NSO.2.2

Name

Use the equal groups of fingers for parts (a)–(d).

a. How many groups of 10 fingers are there?

 groups

b. Fill in the blanks to show the total number of fingers.

 +  +  +  =  

c. How many tens are there?

 tens

d. Fill in the blanks to match the picture.

 × 10 =

© Great Minds PBC
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Simplify Implementation
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Summative Assessments

These ready-to-use, standards-aligned tools measure application and proficiency with major concepts and 
skills, enabling teachers to assess not only what students know but also how effectively they can apply 
their learning in a variety of contexts. 

+

Great Minds and Renaissance have partnered to advance data-driven instruction. Through an integration with 
Renaissance Next®, Eureka Math2 Florida lesson and intervention content is recommended and linked from 
Star Math® Assessments data to provide actionable insights and accelerate learning.

Performance Assessment 
Kindergarten–Grade 5

	� Teachers can engage and 
assess students in high-
interest, knowledge-rich 
scenarios that require 
students to apply their 
understanding and 
demonstrate real-world 
problem-solving skills.

Module Assessments 
Kindergarten–Grade 5

	� At the end of each module, 
teachers can digitally assign 
assessments for grades 1  
and up and aggregate results 
by standard to quickly 
identify strengths and areas 
for reteaching.

Assessment and Reporting 
Grades 1–5

	� Teachers can use the digital 
platform to assign and 
score assessments, track 
progress, and generate 
reports that provide 
clear visibility into class 
trends and individual 
student performance.

3 | Robot on the Move 1PERFORMANCE ASSESSMENT | © 2026 Great Minds PBC 

LEVEL 3 Performance Assessment

Robot on the Move
Agenda

• Build Context | 5 min

• Assessment | 20 min

• Close Assessment | 5 min

Materials and Preparation

• Grid paper

Mathematical Thinking and Reasoning Standards 
in Action

Students are likely to demonstrate evidence of the following MTRs as they 
complete the assessment.

• Students engage in discussions that reflect on the mathematical 
thinking (MTR.4) as they justify their reasoning about whether the 
expression  4 × 2  can be used to find how many inches from the starting 
point the robot will be after it performs the pattern  4  times.

• Students use patterns and structure (MTR.5) as they determine how 
many inches from the starting point the robot is after each part of the 
pattern to explain whether they agree with Jayla.

PERFORMANCE ASSESSMENT | © 2026 Great Minds PBC 3 | Robot on the Move 1

Name

Robot on the Move

Jayla has a robot that can move forward 

and backward. 

Jayla programs the robot to complete the following pattern.

1. Move forward  7  inches.

2. Move backward  3  inches.

3. Move forward  1  inch.

4. Move backward  3  inches.

The robot performs the pattern  4  times.

Jayla wants to know how many inches the robot is from the starting 

point after it performs the pattern  4  times.

To find the number of inches, Jayla says that she can use the 

expression  4 × 2 .

Do you agree with Jayla?

Show and explain how you know.
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Simplify Implementation

Digital assessments and reporting give teachers timely insight without adding 
unnecessary complexity. Teachers can assign assessments digitally, giving students an 
easy way to demonstrate understanding in real time. Flexible tools allow teachers to:	

	� Use data to inform instruction and meet the needs of all learners

	� Assign and administer digital assessments for seamless classroom use

	� Build custom assessments from a robust item bank to target specific skills

Use Data to Guide Instruction
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Visual reports for school and district leaders highlight trends and reveal challenges. 
Through data visualization, aggregation, and deep dives into assessment administration 
and standards performance, leaders can:

	� Explore all data within their school or district

	� View data summaries to identify outliers

	� Filter to focus on the specific data needed

Monitor Progress Across 
Classrooms and Schools
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Where Partnership Meets Purpose
Educators deserve more than training—they deserve partnership. We don’t just deliver professional 
learning; we build lasting confidence. Because when teachers feel confident, students thrive.

Through workshops, coaching, consulting, and on-demand tools, we help teachers deepen their practice, 
strengthen lesson execution, and build sustainable systems for growth. Every partnership is tailored to a 
district’s evolving needs—whether launching a new program or refining established practices—with one 
shared goal: lasting success for teachers and students.

On-Demand Learning 
Flexible, self-paced 
learning options

Professional Learning 
Communities (PLCs) 
Collaborative sessions for 
continuous improvement

Coaching 
In-context, hands-on support 
to tailor instruction and sustain 
implementation 

Workshops 
Foundational, curriculum-aligned 
learning experiences

Professional Learning Services

Professional Development
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On-Demand Professional Learning

The Great Minds digital platform features a comprehensive Knowledge Hub with access to robust 
pedagogical tools. With more than 150 videos designed to support teachers, educators can access 
on-demand support through the following:

	� Implementation videos that guide 
successful program rollout

	� Coherence videos that highlight 
connections across models, topics, 
and grade levels

	� How-to videos that model effective 
lesson execution

	� Routine videos that demonstrate 
high-leverage instructional practices	

Great Minds provides feedback-rich, curriculum-aligned support that grows with your team over 
time. Every experience builds confidence, deepens expertise, and drives sustainable success 
across classrooms, schools, and districts.

! Great Minds has impacted 
nearly 2.7 million students.

I M PACT I NTEL

*Using Great Minds curriculum since 2016.

SCHOOLS*

nearly  
9,000

COACHING 
SESSIONS*

over  
68,000

HOURS OF  
PROFESSIONAL 
LEARNING*

over  
405,000
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Inside Eureka Math2 Florida Components

Teach
TEACHER EDITION

The Teach book empowers teachers with the tools 
and guided instruction they need to meet every 
student’s learning needs.

	� Six modules per grade level 

	� Fluency-Launch-Learn-Land design 

	� Universal Design for Learning supports

Learn
STUDENT EDITION

The student Learn book correlates seamlessly 
with the structure of each lesson.

	� Classwork lesson pages 

	� Practice Partners and Practice Sets

	� Exit Tickets with Self-Reflection

Apply
ADDITIONAL PRACTICE

The Apply book helps deepen understanding 
through family support and independent 
practice activities for grades 1–5.

	� Lesson-aligned practice

	� Spiral review

	� Family letters and at-home activities
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Teacher Digital
Teachers can leverage digital platform tools to 
support teachability and foster student engagement.

	� Lesson presentation 
slides

	� Module, topic, and 
lesson resources

	� Digital interactives

	� Eureka Math2 Equip

	� Math Catalyst

	� Digital assessments 
& reporting

	� Implementation and 
context videos

	� Professional 
development videos

Student Digital
Students can digitally access assessments and 
resources that support their independent learning.  

	� Module, topic, and 
lesson resources

	� Assigned 
Pre-module 
assessments

	� Assigned Module 
Assessments

	� Assigned Topic 
Quizzes 

	� Lesson videos

	� Practice problems

Manipulative Kits
The collection of manipulatives supports 
students’ cognitive and social development 
through hands-on learning.

	� Grade-level kits

	� Online virtual manipulatives
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Elevating Teacher Excellence. 
Advancing Student Outcomes.
Great Minds is committed to supporting every Florida student succeed in math. When instruction is 
coherent, engaging, and intentionally designed, students develop a lasting understanding of mathematics. 
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strengthening 
capacity through a 

coherent design,

sparking engagement  
through student-centered 

instruction, and

simplifying implementation   
with predictable structures 

and embedded supports.
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Get ready to create the  
“aha!” moments that lead  
to greater growth.

!



We know that every child  
is capable of greatness. 
Eureka Math2 Florida empowers teachers 
to create exponentially greater “aha!” 
moments for all students. 
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To learn more visit 
greatminds.org/math/eurekamathsquared/florida

https://gmgre.at/3PeVSi2

