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ESSENTIAL QUESTION  

What does having a great 
heart mean?
PROLOGUE MODULE FOCUS
In module 1, Arts & Letters Prologue™ lessons focus on helping students deepen their understanding of 
what it means to have a great heart.

•	 Prologue lessons support reading development by helping students identify main ideas and key 
details and practice inferring and summarizing events in literary and informational texts. Students 
also review some elements of poetry.

•	 Prologue lessons support writing development by helping students develop theses, proof paragraphs, 
and concluding paragraphs for informational essays. Students examine writing models and practice 
using textual evidence and elaboration to support thesis points. They add transition words and 
phrases to connect their ideas.

•	 Prologue lessons support speaking and listening development by providing additional instruction and 
practice for the module’s speaking and listening goals: Speak at a rate others can understand; take 
turns with others when speaking; support what you say with relevant textual evidence; and listen 
closely to identify a speaker’s points and evidence. Use the Module 1 Speaking and Listening Goal 
Tracker to track progress toward these goals.

•	 Prologue lessons support language development by providing practice with speaking and writing in 
complete sentences and using topic-specific vocabulary. Students examine the function of relative 
pronouns and adverbs and practice using them orally and in writing.
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Art

•	 Portrait of Dr. Samuel D. Gross (The Gross 
Clinic), Thomas Eakins

Blog

•	 “The Legacy of Walter Dean Myers,” 
Anne Rouyer

PROLOGUE TEXTS
Books

Literary

•	 Love That Dog, Sharon Creech

Informational

•	 The Circulatory Story, Mary K. Corcoran 
and Jef Czekaj

Poetry

•	 “Heart to Heart,” Rita Dove
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KNOWLEDGE THREADS
•	 Authors use literal and figurative language to explain the complex physical functions of the 

human heart.

•	 Authors use literal and figurative language to explain complex emotions frequently associated with 
the heart.

•	 The heart, an organ that is part of the circulatory system, pumps blood to supply the body’s cells with 
oxygen.

•	 A person with a literal great heart has a healthy heart with functioning valves and clean arteries.

•	 A person with a figurative great heart exhibits empathy, generosity, and courage.

•	 Authors and artists depict what it means to have a literal or figurative great heart.

PROLOGUE MATERIALS AND PREPARATION
Prepare the following materials for use throughout the module.

•	 Determine how to access the module texts.

•	 Determine how to display Prologue reference charts, Prologue student resources, and select Learn book 
pages. These are listed in the Materials section of each lesson.

•	 Print or copy student resources from the Prologue Student Resources appendix. These are listed in the 
Materials section of each lesson.

•	 Determine how to access the Module 1 Speaking and Listening Goal Tracker from the Great Minds® 
Digital Platform.

•	 Ensure access to the module 1 Knowledge Cards.

•	 Ensure students have paper for short responses. They can use their journals or other paper.

•	 For a comprehensive list of all the materials used in the module, see the digital platform.
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PROLOGUE ENGLISH LANGUAGE DEVELOPMENT STANDARDS
Arts & Letters Prologue lessons for module 1 provide additional 
language support to develop the following English Language 
Development (ELD) standards. Educators should consult their state’s 
ELD standards and proficiency descriptors to identify the best ways to 
help multilingual learners reach the module’s learning goals. See the 
digital platform for a lesson-by-lesson breakdown of ELD standards.

WIDA Standards

ELD-SI.4-12.Narrate: Multilingual learners will

•	 Share ideas about one’s own and others’ lived experiences and 
previous learning

•	 Connect stories with images and representations to add meaning

ELD-SI.4-12.Inform: Multilingual learners will

•	 Define and classify facts and interpretations; determine what is 
known vs. unknown

•	 Report on explicit and inferred characteristics, patterns, or 
behavior

•	 Describe parts and wholes of a system

•	 Sort, clarify, and summarize relationships

•	 Summarize most important aspects of information

ELD-SI.4-12.Explain: Multilingual learners will

•	 Generate and convey initial thinking

ELD-LA.4-5.Narrate.Interpretive: Multilingual learners will 
interpret language arts narratives by

•	 Analyzing how character attributes and actions develop across 
event sequences

ELD-LA.4-5.Inform.Interpretive: Multilingual learners will interpret 
informational texts in language arts by

•	 Identifying and summarizing main ideas and key details

•	 Analyzing details and examples for key attributes, qualities, and 
characteristics

ELD-LA.4-5.Inform.Expressive: Multilingual learners will construct 
informational texts in language arts that

•	 Introduce and define topic and/or entity for audience

•	 Add precision and details to define, describe, compare, and 
classify topic and/or entity

ELP Standards

Standard 1: An ELL can construct meaning from oral presentations 
and literary and informational text through grade-appropriate 
listening, reading, and viewing.

Standard 2: An ELL can participate in grade-appropriate oral and 
written exchanges of information, ideas, and analyses, responding to 
peer, audience, or reader comments and questions.
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Standard 3: An ELL can speak and write about grade-appropriate 
complex literary and informational texts and topics.

Standard 7: An ELL can adapt language choices to purpose, task, and 
audience when speaking and writing.

Standard 8: An ELL can determine the meaning of words and 
phrases in oral presentations and literary and informational text.

Standard 9: An ELL can create clear and coherent grade-appropriate 
speech and text.

Standard 10: An ELL can make accurate use of standard English to 
communicate in grade-appropriate speech and writing.

Arts & Letters | © Great Minds PBC



4 | Module 1 | Prologue Module Overview

6 

PROLOGUE LANGUAGE CONNECTIONS
Students’ home languages and cultures are assets that everyone in the school setting should value and 
celebrate. Teachers can support the strategic use of home languages to facilitate activating background 
knowledge, acquiring ELA knowledge and world knowledge, and engaging with grade-level content. This 
can happen individually or in groups. Teachers should encourage students to draw explicit metalinguistic 
connections between English and their home language through cognates and morphological awareness.

Multilingual learners in the United States speak a variety of languages at home, but an increasing majority 
speak Spanish at home. In 2019, more than 75 percent of students who were identified as “English learners” 
spoke Spanish as a home language (National Center for Education Statistics). For this reason, we offer a 
number of supports for Spanish speakers.

Contrastive Analysis

This module focuses on helping students to expand their sentences using relative pronouns and relative 
adverbs. Prologue lessons help students understand how coordinating conjunctions and transitions are used 
to connect ideas. For students who also speak other language(s), the grammatical rules of English may be 
confusing. Here are some grammatical differences for which students may need extra explanation and 
modeling of this structure. In addition to Spanish, we compare English to Arabic and Mandarin Chinese, 
the second and third most common languages spoken among multilingual learners in the United States 
(National Center for Education Statistics).

Arts & Letters | © Great Minds PBC



4 | Module 1 | Prologue Module Overview

  7

Language Similarity Difference

Spanish Conjunctions are also used in Spanish, 
with similar meaning to English terms.

Relative pronouns and adverbs are also 
used in Spanish, with similar meaning 
to English terms.

There is not a 1:1 correspondence 
between English and Spanish 
conjunctions. There may be confusion 
between since, so that, and as.

There is not a 1:1 correspondence 
between English and Spanish relative 
pronouns and adverbs. Students may 
overuse that because it is sometimes 
optional in English but not in Spanish.

Arabic Conjunctions, relative pronouns, and 
relative adverbs are also used in Arabic, 
with similar meaning to English terms.

In Arabic, relative pronouns change to 
represent the gender and number of 
the noun.

Mandarin 
Chinese

Conjunctions are also used in Chinese, 
with similar meaning to English terms.

Conjunctions can be omitted in 
Chinese if the relationship between the 
two ideas is clear.

Chinese does not have relative 
pronouns and relative adverbs. The 
order of the sentence helps reflect the 
connection.
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Spanish Cognates

Here are Spanish cognates for terms taught in module 1 Prologue lessons. Teacher notes in the lessons draw 
attention to Spanish cognates. Use an online Spanish dictionary for pronunciation guidance or to play a 
recording of the Spanish cognate for students.

Term Cognate

circulate (v.) circular (v.)

circulatory system sistema circulatorio

compare (v.) comparar (v.)

compassionate (adj.) compasivo (adj.)

elaboration (n.) elaboración (s.)

empathetic (adj.) empático (adj.)

figurative (adj.) figurado (adj.)

generous (adj.) generoso (adj.)

line (n.) línea (s.)

literal (adj.) literal (adj.)

metaphor (n.) metáfora (s.)

simile (n.) símil (s.)

tribute (n.) tributo (s.)
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Essential Question | �What does having a great heart mean?

Lesson 1

Opening Bookend

Lesson 2

Wonder
“Heart to Heart”

Mother and Child

Lesson 3

Organize
“Heart to Heart”

Mother and Child

Lesson 4

Reveal
“Heart to Heart”

Mother and Child

Lesson 5

Distill
“Heart to Heart”

Mother and Child

Lesson 6

Know
“Heart to Heart”

Mother and Child

Lesson 7

Wonder
The Circulatory 
Story

Lesson 8

Organize
The Circulatory 
Story

Lesson 9

Reveal
The Circulatory 
Story

Lesson 10

Organize
The Circulatory 
Story

Lesson 11

Reveal
The Circulatory 
Story

Lesson 12

Reveal
The Circulatory 
Story

Lesson 13

Distill
The Circulatory 
Story

Arc A | “Heart to Heart”

Arc B | The Circulatory Story

Lesson 14

Know
The Circulatory 
Story

Lesson 15

 Reading 
Comprehension 
Assessment 1

 Module Task 1 
completed

Lesson 16

Responsive 
Teaching

KEY

 = assessment

 = Prologue lesson

MODULE PLAN
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Lesson 17

Wonder
The Gross Clinic

Lesson 18

Organize
The Gross Clinic

Lesson 19

Reveal
The Gross Clinic

 Module Task 2 
completed

Lesson 20

Distill
The Gross Clinic

Lesson 21

Know
The Gross Clinic

Lesson 22

Wonder
“The Legacy of 
Walter Dean Myers”

Lesson 23

Organize
“The Legacy of 
Walter Dean Myers”

Lesson 24

Reveal
“The Legacy of 
Walter Dean Myers”

Lesson 25

Know
“The Legacy of 
Walter Dean Myers”

Arc C | The Gross Clinic

Arc D | “The Legacy of Walter Dean Myers”
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Lesson 26

Wonder
Love That Dog

Lesson 27

Organize
Love That Dog

Lesson 28

Organize
Love That Dog

Lesson 29

Reveal
Love That Dog

 Module Task 3 
completed

Lesson 30

Organize
Love That Dog

Lesson 31

Reveal
Love That Dog

Lesson 32

Distill
Love That Dog

Lesson 36

Know
module texts

Lesson 37

Know
module texts

Lesson 38

Know
module texts

Lesson 39

Know
module texts

 End-of-Module 
Task completed

Lesson 40

Closing Bookend

Arc E | Love That Dog

Module Finale

Lesson 33

Know
Love That Dog

“Love That Boy”

Lesson 34

 Reading 
Comprehension 
Assessment 2

Lesson 35

Responsive 
Teaching
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Prologue to Lesson 3
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students identify words in “Heart to Heart” 
that are related to the heart. As they discuss 
the heart, students practice taking turns with 
others while speaking. This work prepares 
students to discuss the poem in more detail 
in lesson 3.

Learning Goal
Identify words related to the heart in 
“Heart to Heart.”

	LEARNING TASK:  Explain how two 
words in the poem relate to the heart.

Language Progress
In this lesson, students work on this module 
speaking and listening goal: Take turns with 
others when speaking.

To support students with beginning English 
proficiency, model the Think–Pair–Share 
routine with a student, and emphasize how 
to take turns speaking while sharing ideas. 
To support students with intermediate 
English proficiency, provide additional 
opportunities for them to practice taking 
turns, such as a follow-up Mix and Mingle.

Vocabulary
line (n.) 

stanza (n.) 

Materials
TEACHER

•	 class Fluency Practice for “Heart to 
Heart” (Learn book, Fluency)

STUDENTS

•	 Fluency Practice for “Heart to Heart” 
(Learn book, Fluency)

Preparation
•	 none
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LAUNCH  5 minutes

Build Knowledge About Poetry Elements

1.	 Display the class Fluency Practice for “Heart to Heart,” and direct 
students to the page in their Learn book. Remind students that this 
text is a poem. The organization of a poem differs from the 
organization of a story.

2.	 Direct attention to the three groups of words in the poem and 
explain that each group is a stanza. Introduce the vocabulary 
term stanza by displaying the term and definition. Explain that 
the Vocabulary Exploration routine has four parts. First, you say 
the term and simultaneously clap once for each syllable. Then, 
students copy the action by repeating the term and clapping once for each syllable. Next, you identify 
and share word parts or challenging letter-sound correspondences that can help students accurately 
decode the word. Finally, you invite a student to read aloud the definition.

3.	 Practice this routine with the term stanza.

4.	 Instruct students to label a stanza in the poem.

5.	 Direct attention to each line in the poem and explain that these are lines. Introduce the vocabulary term 
line by displaying the term and definition. Engage students in Vocabulary Exploration.

Language Support

The term line has a Spanish cognate: línea. Share this language connection with students whose home 

language is Spanish.

6.	 Instruct students to write the word line in the margin of their fluency passage. Explain that sometimes a 
line is just one word.

7.	 Explain that stanzas and lines help readers point to a specific place in a poem. Practice using these terms 
by prompting students to point to specific stanzas and lines in the poem.

8.	 Tell students that they will look at specific words in the poem to help them understand the text better.

4 | Module 1 | Fluency

101

A two-column chart with headings labeled Initials 
and Comments.

Fluency Practice
“Heart to Heart”

1. Ask a friend or adult to listen to you read.
2. Read aloud the fluency passage three to five times.
3. Focus on the day’s fluency element as you read.
4. Ask the listener to initial and comment below.

Initials

Day 1
Accuracy

Day 2
Phrasing

Day 3
Expression

Day 4
Rate

Retelling

Fluency Elements

Accuracy: Correctly 
decode the words.

Phrasing: Group 
words into phrases, 
and pause for 
punctuation.

Expression: Use voice 
to show feeling.

Rate: Read at an 
appropriate speed.

Comments

ARTS & LETTERS | © Great Minds PBC

Definition

stanza (n.): a group of lines 

in a poem

Definition

line (n.): a row of words written 

across a page
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LEARN  20 minutes

Identify Words Related to the Heart

1.	 Read aloud “Heart to Heart” as students follow along in their fluency passage. Model effective phrasing 
and pausing at punctuation. Define unknown words as needed, such as regret, shapely, clutch, and mute.

2.	 Direct attention to the repeated pronoun it in stanzas 1, 2, and 3.

3.	 Tell students that they will follow the instructional routine Think–Pair–Share to discuss the pronoun 
it. Explain that this routine has three parts. First, students silently think about their response. Next, 
they share their response with a partner. Finally, you facilitate a brief discussion with the whole class. 
Instruct students to Think–Pair–Share to answer this question:

	 What does the word it in this poem refer to?

Language Support

For students with beginning English proficiency, refer them to the poem’s title as a clue. Echo Read 

the title.

Language Expansion

For students with intermediate English proficiency, invite them to explain how they know the poem is about 

the heart.

4.	 Reinforce the correct response: The word it refers to the heart.

5.	 Tell students that they will find and underline words in the poem that are related to the word heart. 
Think aloud as you underline the word red.

6.	 Pair students and instruct them to find and explain words in the poem that relate to the heart. Display 
this sentence frame:

In line , I see the word . I think this is related to the word heart because .

Sample Think Aloud

In line 1, I see the word red. I think 

this is related to the word heart 

because I know hearts are often red 

on Valentine’s Day cards. The color 

red is often related to the feeling of 

love. Red roses are given to people 

as an expression of love. So I will 

underline the word red.
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7.	 Invite a few students to share their responses.

Key Ideas

•	 line 2: sweet—Someone who is kind can have a sweet heart, or you can call someone a sweetheart.

•	 line 3: melt—Candy hearts that are made of chocolate can melt.

•	 line 15: muscle—The heart is a muscle inside the body.

•	 line 16: lopsided—The shape of the heart is lopsided, or uneven.

•	 line 18: feel—You can feel your heart beating, especially after you exercise.

•	 line 27: bottom—The heart has a top and a bottom.

LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to work with a new partner to explain how two 
words in the poem relate to the heart. Tell them to include the line number in their response and to take 
turns speaking while sharing.

Analyze Student Progress

Monitor: Do students identify two words in the poem that relate to the heart and explain their choices?

Offer Immediate Support: If students need additional support, Echo Read lines 1 and 2 and ask, “How 

do these lines relate to the heart?”

2.	 Invite a few students to share their responses.

3.	 Summarize that readers can closely study the parts and words of a poem to better understand what the 
poem is about.
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Prologue to Lesson 4
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students distinguish between literal 
and figurative language. As they discuss 
heart-related idioms, students practice 
writing in complete sentences. This work 
prepares students to discuss idioms in 
lesson 4.

Learning Goal
Explain the meaning of heart-related idioms.

	LEARNING TASK:  Use a  
heart-related idiom in a sentence.

Language Progress
In this lesson, students work on this 
expectation for the End-of-Module Task: 
Write in complete sentences.

To support students with beginning English 
proficiency, model the difference between 
phrases and complete sentences. Point out 
the subject and predicate in the sentences. 
To support students with intermediate 
English proficiency, prompt them to expand 
their sentences with more details by asking 
questions such as how? why? or when?

Vocabulary
figurative (adj.)

heart (n.)

literal (adj.)

Materials
TEACHER

•	 Knowledge Cards: heart, literal, figurative

•	 image of key to my heart 
(digital platform)

STUDENTS

•	 Idioms, Sentences, and Meanings Chart 
(Prologue Student Resources appendix)

Preparation
•	 none
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LAUNCH  5 minutes

Practice Vocabulary

1.	 Draw a symbol of a heart with a crooked line down the middle of it. Ask this question:

	 What does this drawing mean?

2.	 Reinforce the correct response: a broken heart.

3.	 Ask this question:

	 What does it mean to have a broken heart?

Key Ideas

•	 you feel sad

•	 someone hurt your feelings

4.	 Introduce the vocabulary term heart by displaying the Knowledge Card. 
Engage students in Vocabulary Exploration.

5.	 Direct attention to the image on the Knowledge Card. Instruct students to		
Think–Pair–Share to answer this question:

	 How is the heart on this card different from the drawing of a broken heart?

Language Support

If possible, invite multilingual learners to discuss this question with a partner who speaks the same 

home language.

Definition

heart (n.): the organ in a person’s 

chest that pumps blood through 

their veins and arteries
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Key Ideas

•	 The heart on this card shows the organ inside the body, but the drawing does not show a real heart.

•	 The drawing can mean a real heart or feelings such as love or pain, but the card only shows the organ 

inside the body.

6.	 Tell students that they will learn about different ways to describe the heart.

LEARN  20 minutes

Illustrate Idioms

1.	 Introduce the vocabulary terms literal and figurative by displaying the Knowledge 
Cards. Engage students in Vocabulary Exploration.

Language Support

The terms literal and figurative have Spanish cognates: literal and figurado. Share these 

language connections with students whose home language is Spanish.

2.	 Direct attention to the Knowledge Card for heart. Explain that the heart inside a body 
is a literal heart because it is the physical organ that pumps blood. Tell students that 
using the word heart to describe someone’s feelings or character is a figurative use of 
the term because this type of heart does not refer to the actual organ.

3.	 Display and direct students to the Idioms, Sentences, and 
Meanings Chart. Explain that idioms are a type of figurative 
language. Direct attention to the idiom a broken heart in the Idioms 
column of the chart. Remind students that they already discussed 
the meaning of this idiom.

Teacher Note

You may invite students to share a common idiom in their home 

language.

Definitions

literal (adj.): involving the ordinary 

or usual meaning of a word 

or phrase

figurative (adj.): involving the 

meaning of a word or phrase that is 

different from its ordinary or usual 

meaning

4 | Module 1 | Prologue to Lesson 4
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L4 | Idioms, Sentences, and 
Meanings Chart

Idioms Sentences Meanings

melts my heart

my heart turned over

a broken heart

harden my heart

open my heart

a key to my heart

wear my heart on my sleeve

The cute kitten melts 
my heart.

When the story ended, my 
heart turned over.

Because my lizard died, my 
heart is broken.

After I am hurt, I harden 
my heart.

With time, I learned to open 
my heart again.

One special person has the 
key to my heart.

People say I wear my heart 
on my sleeve.

makes me feel sympathy
or affection

felt strong feelings

feeling very sad

block myself from feeling love

allow myself to feel 
something

a way to unlock love, or make 
my heart feel love

openly express emotions

A three-column chart with headings labeled Idioms, 
Sentences, and Meanings.
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4.	 Explain that forms of the idioms on the chart are in the poem “Heart to Heart.” Tell students that 
discussing these idioms will help them better understand the poem.

5.	 Direct attention to the idiom key to my heart. Display the image of key to my heart. Ask this question:

	 Does a heart literally have a keyhole for a key?

6.	 Reinforce the correct response: no.

7.	 Think aloud to model how to understand the meaning of the idiom key to my heart.

8.	 Explain that when you read aloud and then students say or read aloud the same text after you, they are 
Echo Reading. Practice this routine by reading aloud the sentence and the meaning for the idiom key to 
my heart and instructing students to echo you.

9.	 Direct students to the idiom melts my heart. Echo Read the sample sentence. Ask this question:

	 Can my heart literally melt?

10.	 Reinforce the correct response: no.

11.	  Instruct students to Think–Pair–Share to answer this question:

	 What does the idiom melts my heart mean in your own words?

Language Support

For students with beginning English proficiency, prompt them to describe how they feel when they see a 

cute animal, or provide other examples to clarify the meaning.

Sample Think Aloud

This idiom makes it sound like there 

is a key that can open my heart, as if 

my heart, like a door, has a keyhole. 

But I know this is not true. I need to 

think about the figurative meaning 

of heart and my feelings. I think this 

idiom means that there is a way to 

unlock love, or make me feel love.
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12.	 Pair students, and assign them one of the remaining idioms from the chart. Echo Read the idiom, 
sentence, and meaning with each pair. Instruct pairs to work together to write a new sentence that 
includes the idiom. Then instruct pairs to draw a picture to illustrate the meaning of their sentence.

Language Expansion

For students with intermediate English proficiency, prompt them to explain how they determined the 

meaning of the idiom.

13.	 Invite a few students to share their drawings.

LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to write a sentence using the idiom a broken heart.

Language Support

For students with beginning English proficiency, provide this sentence frame: I had a broken heart 

when .

Analyze Student Progress

Monitor: Do students correctly use the idiom to describe an example of feeling sad?

Offer Immediate Support: If students need additional support using the idiom in a sentence, review 

the sample sentence on the chart.

2.	 Invite a few students to share their sentences.

3.	 Summarize that writers use figurative language, including idioms, to explain concepts or feelings and to 
make their writing more interesting.
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Prologue to Lesson 5
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students distinguish between literal 
and figurative descriptions of the heart 
in “Heart to Heart.” As they discuss the 
heart, students practice speaking at a rate 
others can understand. This work prepares 
students to discuss the central ideas of the 
poem in lesson 5.

Learning Goal
Distinguish between literal and figurative 
references to the heart in “Heart to Heart.”

	LEARNING TASK:  Explain how to 
tell the difference between the literal 
and the figurative use of heart.

Language Progress
In this lesson, students work on this module 
speaking and listening goal: Speak at a rate 
others can understand.

To support students with beginning English 
proficiency, model a nonexample and then 
an example of speaking slowly enough to 
be understood. To support students with 
intermediate English proficiency, record 
them speaking and instruct them to adjust 
their speed, as needed, after hearing 
themselves.

Vocabulary
figurative (adj.)

literal (adj.)

Materials
TEACHER

•	 Fluency Practice for “Heart to Heart” 
(Learn book, Fluency)

•	 Knowledge Cards: literal, figurative

•	 Heart Sentences Sort for “Heart to 
Heart” (Prologue Student Resources 
appendix)

•	 class Literal or Figurative Chart

STUDENTS

•	 Fluency Practice for “Heart to Heart” 
(Learn book, Fluency)

•	 sticky notes

Preparation
•	 Cut apart the sentences on the Heart 

Sentences Sort for “Heart to Heart.” 
You will need one set for each pair of 
students.
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LAUNCH  5 minutes

Build Knowledge About Literal and Figurative Language

1.	 Direct students to the Fluency Practice for “Heart to Heart,” 
located in the Learn book. Echo Read the title of the poem.

2.	 Instruct students to Think–Pair–Share to answer this question:

	 What do you think heart to heart means?

Key Ideas

•	 two hearts tied together

•	 one heart speaking to another

•	 something moving from one heart to another

3.	 Reinforce the correct response: a close conversation between people. Tell students that a heart-to-heart 
is when someone shares their feelings with another person. 

4.	 Explain that heart to heart is an idiom. Remind students that an idiom is figurative language that sounds 
like one thing but means something else.

5.	 Review the vocabulary terms literal and figurative by displaying the Knowledge Cards. 
Engage students in Vocabulary Exploration.

Language Support

The terms literal and figurative have Spanish cognates: literal and figurado. Share these 

language connections with students whose home language is Spanish.

4 | Module 1 | Fluency

101

A two-column chart with headings labeled Initials 
and Comments.

Fluency Practice
“Heart to Heart”

1. Ask a friend or adult to listen to you read.
2. Read aloud the fluency passage three to five times.
3. Focus on the day’s fluency element as you read.
4. Ask the listener to initial and comment below.

Initials

Day 1
Accuracy

Day 2
Phrasing

Day 3
Expression

Day 4
Rate

Retelling

Fluency Elements

Accuracy: Correctly 
decode the words.

Phrasing: Group 
words into phrases, 
and pause for 
punctuation.

Expression: Use voice 
to show feeling.

Rate: Read at an 
appropriate speed.

Comments
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Definitions

literal (adj.): involving the ordinary 

or usual meaning of a word 

or phrase

figurative (adj.): involving the 

meaning of a word or phrase that is 

different from its ordinary or usual 

meaning
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LEARN  20 minutes

Sort Literal and Figurative Sentences

1.	 Display the Heart Sentences Sort for “Heart to Heart.” Explain 
that these sentences are an adaptation, or slightly changed, from 
what appears in the poem. Echo Read the first sentence.

2.	 Instruct students to Think-Pair-Share to answer this question:

	 Does the first sentence refer to the literal or figurative 
heart? How do you know?

3.	 Display this sentence frame: I think this sentence refers to the 
 heart because .

4.	 Reinforce the correct response: This sentence refers to the literal heart because it describes the heart as 
a muscle.

5.	 Display the class Literal or Figurative Chart. Add the correct 
response to the Literal column.

6.	 Pair students. Distribute two sticky notes to each pair. Instruct 
students to label one sticky note Literal and the other sticky note 
Figurative. Explain that students can create their own version of 
the Literal or Figurative Chart by placing the sticky notes side by 
side on their desk.

7.	 Distribute a set of the sentences from the Heart Sentences Sort for 
“Heart to Heart” to each pair.

4 | Module 1 | Prologue to Lesson 5
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L5 | Heart Sentences Sort
“Heart to Heart” | Cut apart the sentences.

The heart is a clutch of muscle.

The heart is lopsided, or uneven.

The heart is mute, or unable to speak.

The heart does not melt or turn over.

The heart does not break or harden.

The heart does not have a key.
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Literal or Figurative
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8.	 Instruct pairs to work together to decide whether each sentence refers to the literal or figurative heart. 
Tell students to sort the statements into two groups under the corresponding sticky note and discuss 
their reasoning. Remind students to speak at a rate that others can understand.

Language Support

For students with beginning English proficiency, point out correlations between the figurative strips and 

the Idioms, Sentences, and Meanings Chart.

9.	 Invite a student to share a sentence and explain why they labeled it literal or figurative. Add the 
sentence to the correct column of the class chart. Continue to invite additional students to share until all 
sentences have been explained and added to the appropriate column of the class chart.

Key Ideas

•	 literal: The heart is a clutch of muscle.

•	 literal: The heart is lopsided, or uneven.

•	 literal: The heart is mute, or unable to speak.

•	 figurative: The heart does not melt or turn over.

•	 figurative: The heart does not break or harden.

•	 figurative: The heart does not have a key.

Language Expansion

For students with intermediate English proficiency, prompt them to compare the details in the literal and 

the figurative columns.

10.	 Instruct students to take turns reading aloud “Heart to Heart” to a partner, listening for the literal and 
the figurative sentences. Remind students to speak at a rate that others can understand.
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LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct pairs to answer this question:

	 How can you tell the difference between the literal and the figurative use of heart?

Analyze Student Progress

Monitor: Do students explain that the literal heart is a body part and the figurative heart refers to a 

person’s feelings?

Offer Immediate Support: If students need additional support explaining the literal and the figurative 

use of heart, direct attention to the images on the Knowledge Cards for literal and figurative.

2.	 Listen for students to address key ideas in their discussions.

Key Ideas

•	 The literal use of heart may refer to the body, a muscle, or an organ.

•	 The figurative use of heart may refer to feeling, breaking, or changing in some way.

3.	 Summarize that writers may refer to the literal or figurative heart. Summarize that the heart can be 
described by using both literal and figurative language.
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Prologue to Lesson 8
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students practice finding key details and 
identifying a main idea. As they discuss 
the circulatory system, students practice 
using topic-specific vocabulary to explain 
the topic. This work prepares students to 
find key details and main ideas and write 
summaries in lesson 8.

Learning Goal
Identify key details and main ideas in 
The Circulatory Story.

	LEARNING TASK:  Identify a main 
idea based on the key details on page 6 
of The Circulatory Story.

Language Progress
In this lesson, students work on this 
expectation for the End-of-Module Task: 
Use topic-specific vocabulary to explain 
the topic.

To support students with beginning 
English proficiency, create a word wall of 
topic-specific vocabulary from the text 
excerpts. Include images with labels. To 
support students with intermediate English 
proficiency, invite them to draw illustrations 
with labels to represent topic-specific 
vocabulary.

Vocabulary
circulatory system

Materials
TEACHER

•	 The Circulatory Story

•	 Knowledge Card: circulatory system

•	 class Informational Outline 1 for 
The Circulatory Story (Prologue Student 
Resources appendix)

STUDENTS

•	 The Circulatory Story

•	 Informational Outline 1 for 
The Circulatory Story (Prologue Student 
Resources appendix)

Preparation
•	 none
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LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Direct students to the front cover of The Circulatory Story and instruct them to Think–Pair–Share to 
answer this question:

	 Why do you think this text is called The Circulatory Story?

Language Support

If possible, invite multilingual learners to discuss this question with a partner who speaks the same home 

language.

Key Ideas

•	 The text is about the circulatory system.

•	 The text is a story about a little green creature who travels through the body.

2.	 Review the vocabulary term circulatory system by displaying the Knowledge Card. 
Engage students in Vocabulary Exploration.

Language Support

The term circulatory system has a Spanish cognate: sistema circulatorio. Share this 

language connection with students whose home language is Spanish.

3.	 Tell students that they will listen for key, or important, details about the circulatory system as you read 
some text excerpts together.

LEARN  20 minutes

Practice Finding Key Details and Main Ideas

1.	 Direct students to page 6 of The Circulatory Story.

Definition

circulatory system: the heart and 

a group of connected tubes that 

together move blood throughout 

the body
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2.	 Direct attention to the green creature in the illustration. Remind students that this story is about an 
imaginary little creature’s ride throughout the body. Emphasize that the green creature is not real, but 
the information about the circulatory system is real.

3.	 Read aloud the portion of page 6 from “see the red” to “without the whole?” as students follow along. 
Explain that this first sentence directs readers’ attention to “the red thing that looks like an inner tube.” 
Instruct students to point to this red thing in the illustration.

4.	 Tell students to listen to determine the name of the red thing.

5.	 Read aloud the portion of page 6 from “It’s an erythrocyte” to “it’s your ride” as students follow along. 
Ask this question:

	 What are the red things that look like inner tubes?

Language Support

For students with beginning English proficiency, display a large copy of the text to help them track the print 

while you read aloud. Underline key words.

6.	 Reinforce the correct response: erythrocytes, or red blood cells.

7.	 Explain that red blood cells seem important in this section of the text because they are included in the 
illustration and described at the beginning of the paragraph. Tell students to listen for more information 
about red blood cells.

8.	 Read aloud the portion of page 6 from “This red blood” to “in red blood cells” as students follow along.

9.	 Ask this question:

	 What do red blood cells do?

10.	 Reinforce the correct response: They carry oxygen. Explain that oxygen is a chemical in the air that 
people need in order to live. Tell students to take a deep breath, and explain that they are taking in 
oxygen, which the red blood cells carry throughout the body.
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11.	 Read aloud the portion of page 6 from “With hemoglobin’s help” to “Nice job. Red” as students follow 
along. Ask this question:

	 Where do the red blood cells carry the oxygen?

12.	 Reinforce the correct response: They carry oxygen to all body parts.

13.	 Tell students that they will follow the instructional routine Mix and Mingle to discuss red blood 
cells. Explain how this routine works. First, you ask a question and students silently think about their 
response. Next, students find a partner and share their response. On your cue, they find a new partner 
and share their response. This process repeats until you end the routine. Tell students that for their 
first practice they will discuss their responses with two partners. Instruct students to Mix and Mingle to 
answer this question:

	 What do you learn about red blood cells on page 6?

Key Ideas

•	 also called erythrocytes

•	 part of the blood

•	 carry oxygen throughout the body

•	 have hemoglobin inside to help carry the oxygen

14.	 Display the class Informational Outline 1 for The Circulatory Story 
and distribute copies to students. Tell students that the facts they 
learned about red blood cells are key details, or important pieces 
of information. Direct attention to the key details bullets on the 
outline.

15.	 Model how to add one key detail to the chart. Instruct students to 
add this detail to their copy of the chart.

 4 | Module 1 | Prologue to Lesson 8
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• 
• 
• 
• 

L8 | Informational Outline 1
The Circulatory Story | Add the main ideas and the key details from page 6 of the text.

Main Idea:

Key Details:
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16.	 Instruct students to add two more key details to the chart.

Language Expansion

For students with intermediate English proficiency, encourage them to use the terms blood vessel, 

hemoglobin, and oxygen in their details.

17.	 Explain that when readers look at all the key details and one main idea in the section of a text, they can 
determine the most important information the author wants the reader to learn. Ask this question:

	 What term do you see repeated in each key detail?

18.	 Reinforce the correct response: red blood cells.

LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to Think–Pair–Share to answer this question:

	 What is the most important idea that you learned about red blood cells?

Analyze Student Progress

Monitor: Do students include information about blood cells carrying oxygen to all body parts?

Offer Immediate Support: If students need additional support identifying a main idea, ask guiding 

questions such as these: What did you learn about what red blood cells do? Why are red blood cells 

important?

2.	 Instruct students to add the main idea to their copy of Informational Outline 1 for The Circulatory Story.

3.	 Summarize that identifying the key details in an excerpt from a text helps readers focus on the main 
idea, or the most important information or idea in that part of the text.
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Prologue to Lesson 9
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students examine comparisons between 
traveling and the circulatory system in 
The Circulatory Story. As they discuss these 
comparisons, students practice supporting 
what they say with relevant textual evidence. 
This work prepares students to discuss 
similes and metaphors in lesson 9.

Learning Goal
Identify comparisons in 
The Circulatory Story.

	LEARNING TASK:  Explain why red 
blood cells are compared to various 
forms of transportation.

Language Progress
In this lesson, students work on this module 
speaking and listening goal: Support what 
you say with relevant textual evidence.

To support students with beginning English 
proficiency, model how to find specific 
pages, sentences, and illustrations in the 
text and use the evidence to support a 
discussion about the circulatory system. To 
support students with intermediate English 
proficiency, respond to their statements by 
saying, “How do you know that? Show me 
the evidence from the text.”

Vocabulary
compare (v.) 

Materials
TEACHER

•	 The Circulatory Story

STUDENTS

•	 The Circulatory Story

Preparation
•	 none
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LAUNCH  5 minutes

Practice Vocabulary

1.	 Instruct students to Think–Pair–Share to answer these questions:

	 Have you ever been on a trip?

	 How did you travel there?

Language Support

For students with beginning English proficiency, define the terms travel and trip. Show images of various 

types of travel.

2.	 Emphasize that there are many ways to get from one place to another.

3.	 Direct students to the back cover of The Circulatory Story and read aloud the text. Explain that a pit stop 
is where a driver stops their vehicle to get gas or for other needs. Ask this question:

	 What words or phrases remind you of a trip?

Key Ideas

•	 hop on board

•	 takes a trip

•	 zip through

•	 pit stops

4.	 Explain that the text on the back cover compares how blood moves through the body to different types 
of trips.

5.	 Tell students that they will find more evidence of this comparison in The Circulatory Story.
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LEARN  20 minutes

Examine Comparisons

1.	 Introduce the vocabulary term compare by displaying the term and definition. Engage students in 
Vocabulary Exploration.

Language Support

The term compare has a Spanish cognate: comparar. Share this language connection with students whose 

home language is Spanish.

2.	 Read aloud the portion of page 6 from “see the red” to “it’s your ride.” Direct students to the illustration 
of the little green creature riding on the red blood cell. Ask this question:

	 What is the red blood cell compared to on page 6?

3.	 Reinforce the correct response: an inner tube. Explain that an inner tube is an inflatable device a person 
can ride on to go down a waterslide or river.

Language Support

For students with beginning English proficiency, show an image of an inner tube. You may also need to 

make a distinction between the tubes that refer to the blood vessels and the term inner tube.

Definition

compare (v.): to say that something 

is similar to something else
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4.	 Instruct students to Think–Pair–Share to answer this question:

	 Why do you think a red blood cell is compared to an inner tube?

Key Ideas

•	 They are both round.

•	 They float on or move through liquid.

•	 In this story, a little green creature rides on the red blood cell as if it were an inner tube.

Clarify that red blood cells are much smaller than inner tubes. Emphasize that this comparison is 
evidence of figurative language because little green creatures and inflatable devices are not really inside 
the body.

5.	 Direct students to page 9 and instruct them to examine the illustration. Read aloud the portion of page 9 
from “the heart is” to “2.5 billion times.” Ask this question:

	 What are the red blood cells compared to on page 9?

6.	 Reinforce the correct response: cars.

7.	 Instruct students to Think–Pair–Share to answer this question:

	 Why do you think the red blood cells are compared to cars?

Key Ideas

•	 They can only go one way.

•	 They have to stay in the right lane.

Language Expansion

For students with intermediate English proficiency, assign them pages 16–17 or 20–21 and instruct them 

to independently find the comparison and then share with the group.
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8.	 Direct students to pages 16–17. Explain that the aorta is an artery, or a blood vessel, directly connected 
to the heart. Read aloud the portion of page 17 from “as you travel” to “of the arch.” Ask this question:

	 What are the red blood cells compared to on pages 16–17?

9.	 Reinforce the correct response: subway passengers.

10.	 Instruct students to Think–Pair–Share to answer this question:

	 Why do you think the author compares red blood cells to subway passengers?

Key Ideas

•	 The blood cells go through many blood vessels, like subways go through many tunnels.

•	 The blood vessels, like subway tunnels, go in many directions.

11.	 Direct students to the illustrations on pages 20–21. Read aloud the portion of page 20 from “Pee-yew! 
You red” to “a body cell.” Ask this question:

	 What is the red blood cell compared to on pages 20–21?

12.	 Reinforce the correct response: a delivery person.

13.	 Instruct students to Think–Pair–Share to answer this question:

	 Why do you think the author compares red blood cells to delivery people?

Key Ideas

•	 They both deliver oxygen to the body cells.

•	 They both travel around carrying important items.
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LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to write a response to this question:

	 Why do you think the author compares red blood cells to inner tubes, cars, subway 
passengers, and delivery people?

Analyze Student Progress

Monitor: Do students explain that the comparisons help readers understand how the red blood cells 

travel throughout the body to make deliveries?

Offer Immediate Support: If students need additional support comparing red blood cells to modes 

of transportation, direct them to the illustration on page 20 and prompt them to explain what the red 

blood cell is delivering.

2.	 Invite a few students to share their responses.

Key Ideas

•	 The comparisons help readers understand that blood travels throughout the body, like subway 

passengers travel throughout the subway.

•	 The comparisons help readers understand that blood delivers oxygen, like a delivery person delivers 

packages.

•	 The comparisons help readers understand that blood circulates throughout the body, like inner tubes 

and cars sometimes circulate as they move.

3.	 Summarize that writers use comparisons to explain concepts and make writing more interesting.
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Prologue to Lesson 12
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students distinguish between similes and 
metaphors in The Circulatory Story. As they 
discuss figurative language, students practice 
using topic-specific vocabulary to explain 
the topic. This work prepares students to 
begin collecting evidence for Module Task 1 
in lesson 12.

Learning Goal
Classify similes and metaphors in 
The Circulatory Story.

	LEARNING TASK:  Explain how 
similes and metaphors are alike and 
different.

Language Progress
In this lesson, students work on this 
expectation for the End-of-Module Task: 
Use topic-specific vocabulary to explain 
the topic.

To support students with beginning English 
proficiency, create a word wall for simile 
and metaphor. Include images with labels. 
To support students with intermediate 
English proficiency, invite students to draw 
illustrations with labels to represent simile 
and metaphor.

Vocabulary
metaphor (n.)

simile (n.)

Materials
TEACHER

•	 The Circulatory Story

•	 class Simile and Metaphor Chart

STUDENTS

•	 The Circulatory Story

•	 Simile and Metaphor Sort for 
The Circulatory Story (Prologue Student 
Resources appendix)

Preparation
•	 none
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LAUNCH  5 minutes

Practice Vocabulary

1.	 Display and read aloud the following two sentences:

•	 Red blood cells are like red inner tubes without holes.

•	 Red blood cells are red inner tubes without holes.

2.	 Instruct students to Think–Pair–Share to answer these questions:

	 How are these sentences alike?

	 How are they different?

Language Support

If possible, invite multilingual learners to discuss these questions with a partner who speaks the same 

home language.

Key Ideas

•	 Both compare red blood cells to inner tubes.

•	 One uses like, and one does not.

3.	 Review the vocabulary terms simile and metaphor by displaying the terms and definitions. 
Engage students in Vocabulary Exploration.

Language Support

The terms simile and metaphor have Spanish cognates: símil and metáfora. Share these language 

connections with students whose home language is Spanish.

4.	 Tell students that they will discuss examples of similes and metaphors in The Circulatory Story.

Definitions

simile (n.): a phrase that uses the 

words like or as to compare two 

things that are similar

metaphor (n.): a phrase that shows 

how two things are similar by saying 

one thing is the other
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LEARN  20 minutes

Examine Similes and Metaphors

1.	 Direct students to page 14 of The Circulatory Story. Read aloud the portion of the page from “blood 
doesn’t just” to “of blood vessels.” Echo Read from “Then it travels” to “of blood vessels.” Remind 
students that it refers to blood.

2.	 Ask this question:

	 What are blood vessels compared to?

3.	 Reinforce the correct response: the tunnels of a super subway system.

4.	 Instruct students to Think–Pair–Share to answer these questions:

	 Is this comparison a simile or a metaphor? How do you know?

5.	 Reinforce the correct response: It is a simile because it uses the word like to make a comparison.

6.	 Display the class Simile and Metaphor Chart. Add this sentence to 
the Simile column: Blood vessels are like subway tunnels. Circle 
the key word like.

7.	 Remind students that the word as can be used instead of the word 
like in similes. Add the following sentence to the Simile column of 
the chart: Blood vessels are as busy as subway tunnels. Circle the 
key word as.

8.	 Explain that blood vessels are compared to tunnels by using a 
metaphor. Add the following sentence to the Metaphor column: Blood vessels are subway tunnels.

Language Expansion

For students with intermediate English proficiency, prompt them to consider why the author might choose 

a simile or a metaphor to describe the blood vessels.

Simile Metaphor

Simile and Metaphor
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9.	 Distribute the Simile and Metaphor Sort for The Circulatory Story.

10.	 Think aloud to model how to complete the first sentence.

11.	 Pair students and instruct them to work together to decide 
whether each sentence on the resource is a simile or a metaphor. 
Tell students to discuss their reasoning, annotate the sentences 
with key words, and label each sentence S for “simile” or M for 
“metaphor.”

Language Support

For students with beginning English proficiency, instruct them to look for the key words like and as.

12.	 Invite a few students to share one of the sentences and explain why they labeled it S or M.

Key Ideas

•	 simile: Blood vessels are like subway tunnels.

•	 simile: We can think of the heart as a divided highway.

•	 metaphor: The heart has an upstairs room and a downstairs room.

•	 simile: It’s like a very busy train station in the heart.

•	 metaphor: The red blood cell is your ride.

•	 metaphor: White blood cells are soldiers.

4 | Module 1 | Prologue to Lesson 12
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L12 | Simile and Metaphor Sort
The Circulatory Story | Read each sentence. Label the sentence S if it is a simile. Label the 
sentence M if it is a metaphor.

1. Blood vessels are like subway tunnels. 

2. We can think of the heart as a divided highway. 

3. The heart has an upstairs room and a downstairs room. 

4. It’s like a very busy train station in the heart. 

5. The red blood cell is your ride. 

6. White blood cells are soldiers. 
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Sample Think Aloud

This sentence says, “Blood vessels 

are like subway tunnels.” I notice it 

uses the word like to compare the 

blood vessels and the tunnels. So I 

think this is a simile. I will label this 

sentence S for “simile.”
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LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct pairs to discuss this question:

	 How are similes and metaphors alike and different?

Analyze Student Progress

Monitor: Do students explain that both similes and metaphors make comparisons but that similes use 

the words like and as, while metaphors are more direct?

Offer Immediate Support: If students need additional support explaining differences and similarities, 

refer them to the Simile and Metaphor Chart and prompt them to compare those sentences.

2.	 Invite a few students to share their responses.

3.	 Summarize that authors use figurative language such as similes and metaphors to explain concepts and 
make their writing more interesting.
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Prologue to Lesson 13
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students explain how a part of the 
circulatory system helps the body. As they 
discuss the circulatory system, students 
practice supporting what they say with 
relevant textual evidence. This work 
prepares students to discuss the central idea 
of The Circulatory Story in lesson 13.

Learning Goal
Explain how a part of the circulatory system 
helps blood circulate throughout the body.

	LEARNING TASK:  Draw to show 
how one-way valves or clean arteries 
help blood circulate through the body.

Language Progress
In this lesson, students work on this module 
speaking and listening goal: Support what 
you say with relevant textual evidence.

To support students with beginning English 
proficiency, focus on one fluency passage 
and refer to the images in the text to support 
comprehension. To support students with 
intermediate English proficiency, invite 
students to annotate textual evidence to use 
in their discussion.

Vocabulary
circulate (v.)

Materials
TEACHER

•	 The Circulatory Story

•	 Knowledge Card: circulate

•	 Talking Tool (Learn book)

STUDENTS

•	 The Circulatory Story

•	 Fluency Practice for The Circulatory 
Story, passage 1 (Learn book, Fluency)

•	 Fluency Practice for The Circulatory 
Story, passage 2 (Learn book, Fluency)

Preparation
•	 none

Arts & Letters | © Great Minds PBC



  47

4 | Module 1 | Arc B | Prologue to Lesson 13

LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Display and read aloud these sentences:

•	 The heart has valves like one-way doors.

•	 Arteries stay clean and never get clogged.

2.	 Instruct students to Think–Pair–Share to answer these questions:

	 Which statement is true, and which is false?

	 How do you know?

Language Support

For students with beginning English proficiency, refer them to pages 12 and 36 of The Circulatory Story. 

Point out key words and illustrations.

3.	 Reinforce the correct responses: The first statement is true, and the second one is false. 
The Circulatory Story shows this information on pages 12 and 36.

4.	 Tell students that they will reread portions of the text to review what makes valves and arteries 
important parts of the circulatory system.

LEARN  20 minutes

Examine Evidence

1.	 Direct students to the image on page 29 of The Circulatory Story. Remind students that this image shows 
the way blood circulates, or moves around the body. Point out the blue veins, red arteries, and heart.
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2.	 Introduce the vocabulary term circulate by displaying the Knowledge Card. Engage  
students in Vocabulary Exploration.

Language Support

For students with beginning English proficiency, review the definition and uses of the 

root circ.

3.	 Tell students that they are going to read information about how 
heart valves and arteries help with circulation. Direct students to 
Fluency Practice for The Circulatory Story, passage 1, located in the 
Learn book. Read aloud the passage. Define terms as needed, such 
as mitral, atrium, and ventricle.

4.	 Ask this question:

	 What is this passage about?

5.	 Reinforce the correct response: heart valves. Explain that we use 
the word topic to describe what a passage is about. In this case, the topic is heart valves.

6.	 Direct students to Fluency Practice for The Circulatory Story, 
passage 2, located in the Learn book. Read aloud the passage. 
Define terms as needed, such as coronary, plaque, gunk, 
and oxygen.

7.	 Ask this question:

	 What is the topic of this passage?

8.	 Reinforce the correct response: arteries and plaque.

Definition

circulate (v.): to move without 

stopping through a closed system
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Fluency Practice
The Circulatory Story, passage 1

1. Ask a friend or adult to listen to you read.
2. Read aloud the fluency passage three to five times.
3. Focus on the day’s fluency element as you read.
4. Ask the listener to initial and comment below.

Initials

Day 1
Accuracy

Day 2
Phrasing

Day 3
Expression

Day 4
Rate

Retelling

Fluency Elements

Accuracy: Correctly 
decode the words.

Phrasing: Group 
words into phrases, 
and pause for 
punctuation.

Expression: Use voice 
to show feeling.

Rate: Read at an 
appropriate speed.

Comments

A two-column chart with headings labeled Initials 
and Comments.
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Fluency Practice

1. Ask a friend or adult to listen to you read.
2. Read aloud the fluency passage three to five times.
3. Focus on the day’s fluency element as you read.
4. Ask the listener to initial and comment below.

Initials Comments

Day 1
Accuracy

Day 2
Phrasing

Day 3
Expression

Day 4
Rate

Retelling

Fluency Elements

Accuracy: Correctly 
decode the words.

Phrasing: Group 
words into phrases, 
and pause for 
punctuation.

Expression: Use voice 
to show feeling.

Rate: Read at an 
appropriate speed.

The Circulatory Story, passage 2
A two-column chart with headings labeled Initials 
and Comments.
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9.	 Form small groups, and assign each group one of the fluency passages. Instruct students to take turns 
reading their passage together. Tell them to read in a whisper. Instruct students to discuss this question 
in their small groups:

	 How does the part of the circulatory system mentioned in your group’s passage—valves or 
arteries—help blood circulate in the body?

Remind students to refer to the passage for evidence.

10.	 Listen for students to address key ideas in their discussions.

Key Ideas

•	 passage 1 (valves): Healthy valves inside the heart open and close and help blood move in the right 

direction.

•	 passage 2 (arteries): When not blocked by plaque, arteries help move blood and oxygen to cells.

Language Support

For students with beginning English proficiency, direct attention to key words and illustrations in 

The Circulatory Story to help students identify why the part is important. Ask these questions: Would the 

circulatory system work without this part? Why or why not?

Language Expansion

For students with intermediate English proficiency, instruct them to examine the passage to identify 

figurative language that compares the part of the circulatory system to something else.

11.	 Pair students with someone who read a different passage.
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12.	 Display the Talking Tool. Echo Read the first two sentence frames 
 in the Support What You Say section.

13.	 Instruct pairs to discuss this question:

	 How do arteries and valves help blood circulate in 
the body?

Encourage students to use evidence from the text.

14.	 Invite a few students to share their responses. Reinforce that using 
the Talking Tool sentence frames helps students provide strong evidence and helps them support their 
ideas. Emphasize that arteries and valves keep blood circulating in the right direction.

LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to create a drawing to show how one-way valves or 
clean arteries help blood circulate through the body.

Teacher Note

To help students visualize how valves and arteries work, instruct them to add labels and arrows to their 

drawings to show movement of blood.

Language Expansion

For students with intermediate English proficiency, invite them to draw two pictures—one of valves and 

one of arteries.

4 | Module 1 | Talking Tool
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Talking Tool
What do you mean by ?
Can you tell me more about ?
What evidence supports your idea?
How does your idea relate to ?

I think  because .
First, . Also, . Finally, .

I agree and I will add that .
I disagree because .

I hear you say that . This makes me think that .
I hear you say that . However, .

In the text, .
For example, .

One reason is . Another reason is .

This evidence shows .
This evidence means .
This evidence is important because .

Listen Closely

Share What  
You Think

Support What 
You Say
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Analyze Student Progress

Monitor: Do students create drawings that demonstrate understanding of how valves or arteries work?

Offer Immediate Support: If students need additional support creating a drawing, direct them to the 

images of valves on pages 10–12 or the images of arteries on pages 14 and 29 of The Circulatory Story.

2.	 Invite a few students to share their drawings.

3.	 Reinforce the idea that readers can use evidence—from both the text and illustrations—to support their 
ideas about a text.
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Prologue to Lesson 14
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students discuss the use and purpose 
of elaboration. As they revise sentences 
for their essays, students practice using 
elaboration to develop each piece of 
evidence. This work prepares students to 
write an essay in lesson 14.

Learning Goal
Discuss the use and purpose of elaboration.

	LEARNING TASK:  Share one 
reason why elaboration is important.

Language Progress
In this lesson, students work on this module 
language goal: Use elaboration to develop 
each piece of evidence.

To support students with beginning English 
proficiency, provide opportunities to 
practice elaboration with familiar topics. To 
support students with intermediate English 
proficiency, invite students to explain how 
their elaboration develops the evidence.

Vocabulary
elaboration (n.)

Materials
TEACHER

•	 Elaboration Sentence Frames 
(Prologue Reference Charts appendix)

STUDENTS

•	 Elaboration Examples (Prologue 
Student Resources appendix)

•	 Evidence Organizer for Module Task 1 
(Learn book, Writing)

PREPARATION

•	 none
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LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Display and read aloud this question:

	 What do you know about similes and metaphors?

Begin a list (e.g., on chart paper) with the title Similes and Metaphors, and add responses.

2.	 Instruct students to Think–Pair–Share to answer this question:

	 What additional detail about similes and metaphors can you share?

3.	 Add additional responses under the original set of answers. Explain that when students add more 
information or details to a response, they are elaborating.

4.	 Introduce the vocabulary term elaboration by displaying the term and definition. Engage students in 
Vocabulary Exploration.

5.	 Tell students that they will discuss how they can add to, or elaborate upon, the evidence for their essays.

LEARN  20 minutes

Develop Evidence with Elaboration

1.	 Display and distribute Elaboration Examples. 

2.	 Echo Read the evidence sentence: The heart is like Grand Central 
Station.

Definition

elaboration (n.): details that 

develop evidence and connect it to 

a point

4 | Module 1 | Prologue to Lesson 14
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L14 | Elaboration Examples
Fill in the blanks with a word or phrase from Elaboration Sentence Frames.

Evidence Sentence: The heart is like Grand Central Station.

Elaboration Sentence 1:  the heart is a busy place with blood flowing in and out 
like the people going in and out of Grand Central Station.

Elaboration Sentence 2:  blood flows through the heart and goes to different 
parts of the body.
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3.	 Echo Read the elaboration sentences:

•	 The heart is a busy place with blood flowing in and out like the people going in and out of Grand 
Central Station.

•	 Blood flows through the heart and goes to different parts of the body.

4.	 Remind students that elaboration can explain evidence or add details. Ask these questions:

	 Which elaboration sentence explains the evidence? How do you know?

	 Which elaboration sentence adds details to the evidence? How do you know?

Key Ideas

•	 explains: The first sentence explains the evidence. The sentence explains how the heart and Grand 

Central Station are similar.

•	 adds details: The second sentence adds details to the evidence. The sentence tells the reader how the 

heart works.

5.	 Instruct students to Think–Pair–Share to discuss these questions:

	 Which sentence would you use to elaborate on the evidence? Why?

6.	 Display Elaboration Sentence Frames. Tell students that they can 
use these words to begin their elaboration sentences. Echo Read 
the sentence frames. Point out the transition words students have 
been learning about: also, in addition, and for example. Explain that 
these words can be used to transition between evidence and 
elaboration sentences.

7.	 Instruct students to fill in the blank at the beginning of each 
elaboration sentence on their Elaboration Examples with a 
sentence frame from the chart. Clarify that Elaboration Sentence 1 
should start with a sentence frame from the Explain Information column and Elaboration Sentence 2 
should start with a phrase from the Add More Details column.

4 | Module 1 | Prologue reference Charts
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Explain Information Add More Details

Elaboration Sentence Frames

This means 

This shows 

Also,

In addition,

For example,

A two-column chart with headings 
labeled Explain Information and Add 
More Details.
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8.	 Invite students to share which sentence frames they chose and why.

9.	 Reinforce that Elaboration Sentence 1 ties the evidence back to the point in the thesis about similes.

10.	 Emphasize that Elaboration Sentence 2 adds additional details. In this sentence, “For example” 
works best.

11.	 Direct students to the Evidence Organizer for Module Task 1, 
located in the Learn book. Tell them to choose one elaboration 
sentence from their organizer that they would like to revise. 
Instruct students to Think–Pair–Share to discuss these questions:

	 How can you revise your elaboration sentence?

	 Which sentence frame can you use to start your 
elaboration sentence?

Language Support

For students with beginning English proficiency, prompt them to identify whether they want to explain the 

evidence or add more details.

Language Expansion

For students with intermediate English proficiency, encourage them to think of different revision options 

and to select the one that best connects their evidence to the thesis.

12.	 Instruct students to write their revised sentence in their organizer.

13.	 Pair students who wrote about similar pieces of evidence. Instruct students to share their elaboration 
sentences and to discuss these questions:

	 How are your elaboration sentences similar?

	 How are your elaboration sentences different?

	 How could you improve your elaboration sentences?

4 | Module 1 | Writing
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Evidence Organizer
Module Task 1 | Collect evidence to support each point in your thesis. Elaborate on the evidence.

Prompt: How does the author of The Circulatory Story use figurative language? Write proof paragraph 1 and proof 
paragraph 2 to complete the essay.

Thesis: In The Circulatory Story, the author uses figurative language to describe the circulatory system.  

The author uses similes and metaphors to describe parts of the circulatory system. 

A four-column chart with headings labeled Source, Point, Evidence, and Elaboration.

Source Point Evidence Elaboration

Arts & Letters | © Great Minds PBC



4 | Module 1 | Arc B | Prologue to Lesson 14

56 

14.	 Instruct students to revise their elaboration sentence based on their partner’s example and feedback. 
Invite a few students to share their revisions.

LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to tell a partner one reason why elaboration is 
important.

Provide this sentence frame: Elaboration is important because .

Analyze Student Progress

Monitor: Do students indicate that elaboration explains evidence and adds details?

Offer Immediate Support: If students need additional support explaining why elaboration is 

important, read aloud a paragraph from the Writing Model for Module 1, first without elaboration and 

then with elaboration. Ask this question: How does the elaboration improve the paragraph?

2.	 Summarize that elaboration helps the reader understand the evidence by explaining it or by adding 
details to it, and elaboration further connects the evidence to the thesis.
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Prologue to Lesson 17
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students analyze the proof paragraphs 
of Module Task 2. As they discuss the 
paragraphs, students practice using 
coordinating conjunctions to expand or link 
ideas. This work prepares students to write 
an introductory paragraph in lesson 17.

Learning Goal
Discuss important ideas in two proof 
paragraphs.

	LEARNING TASK:  Write one 
sentence that describes two important 
ideas about valves.

Language Progress
In this lesson, students work on this 
module language goal: Use a coordinating 
conjunction to expand or link ideas.

To support students with beginning 
English proficiency, provide examples of 
sentences that include familiar topics and 
the coordinating conjunction and, and guide 
students to identify each linked idea. To 
support students with intermediate English 
proficiency, invite them to explain why they 
chose those two ideas.

Vocabulary
none

Materials
TEACHER

•	 class Module Task 2 
(Learn book, Writing)

STUDENTS

•	 color-coded Writing Model for 
Module 1 (Learn book, Writing)

•	 Module Task 2 (Learn book, Writing)

Preparation
•	 none
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LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Display the color-coded Writing Model for Module 1, and direct 
students to the page in their Learn book. Direct students to the 
introductory paragraph and read it aloud.

2.	 Instruct students to Think–Pair–Share to answer this question:

	 What do the different colors in the introduction mean?

Language Support

If possible, invite multilingual learners to discuss this question 

with a partner who speaks the same home language.

3.	 Reinforce the correct responses: The hook is red because it starts 
the introduction and gets the reader’s attention; the thesis is green 
because it’s made up of two parts—one yellow and one blue.

4.	 Explain that the yellow proof paragraph supports the yellow point 
of the thesis and the blue proof paragraph supports the blue point 
of the thesis. Point out the transition “In addition” that connects 
the paragraphs.

5.	 Remind students that the introductory paragraph starts the essay and tells the reader what the text will 
be about.

6.	 Tell students that they will discuss ideas for an introductory paragraph to prepare for Module Task 2.

4 | Module 1 | Writing
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Two columns. The 
first column has a 
writing sample. The 
second column is 
labeled Notes.

On-Target Writing Model
Prompt: How does the author of “Heart to Heart” use literal and figurative language to describe the 
human heart?

How would you describe a heart? Rita Dove, who is the author 
of “Heart to Heart,” uses literal and figurative language to describe the 
human heart. She uses literal language to describe what the heart looks 
like and figurative language to describe what it feels like to have a heart.    

Rita Dove uses literal language to describe how a heart looks. In the 
second stanza, she mentions that the heart is made of muscle. A heart is 
a muscle that pumps blood. Also, she describes the heart as lopsided. A 
human heart is not symmetrical like a heart on a greeting card.  

In addition, Dove uses figurative language to describe what it feels 
like to have a heart. She says that a heart is in a cage. This shows that 
feelings can be trapped. She also uses figurative language when she says 
a heart cannot be opened. A heart that is closed cannot share feelings.  

The author of “Heart to Heart” uses literal and figurative language 
to describe the heart. This helps readers understand that the word heart 
has different meanings.

Notes 
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Notes 

Advanced Writing Model
Prompt: How does the author of “Heart to Heart” use literal and figurative language to describe the 
human heart? 

How would you describe a heart? Rita Dove, who is the author 
of “Heart to Heart,” uses literal and figurative language to describe the 
human heart. She uses literal language to describe the appearance of the 
heart and figurative language to describe the experience of having a heart.    

Rita Dove uses literal language to describe the appearance of 
the heart. In the second stanza, she mentions that the heart is made of 
muscle. This is literal language that means exactly what it says. A heart is 
a muscle that pumps blood. She also describes the heart as lopsided. This 
is another literal description because a human heart is not symmetrical 
like a heart on a greeting card.  

In addition to describing the heart by using literal language, Dove 
uses figurative language to describe the experience of having a heart. 
She says in the second stanza that a heart is in a cage. This means that 
the feelings within a heart are trapped. She also uses figurative language 
when she says that a heart cannot be opened. This idiom means that a 
heart that is closed cannot share feelings.   

Two columns. The 
first column has a 
writing sample. The 
second column is 
labeled Notes.
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LEARN  20 minutes

Analyze Proof Paragraphs

1.	 Display the class Module Task 2 and direct students to the page in 
their Learn book.

2.	 Echo Read the prompt. Remind students that for Module Task 1, 
they wrote proof paragraphs to add to an existing introduction 
and conclusion. Tell students that this time they are going to do 
the reverse—write an introductory paragraph and a concluding 
paragraph to add to existing proof paragraphs.

3.	 Explain that you are going to read aloud the proof paragraphs to 
help students think about what they need to include in their introductory paragraph about valves.

4.	 Read aloud the first proof paragraph, and instruct students to follow along with the text. Define terms as 
needed, such as direction, chamber, and flowing.

Language Support

For students with beginning English proficiency, show images to illustrate some of the unknown terms.

5.	 Ask this question:

	 What is this paragraph about?

6.	 Reinforce the correct response: valves in the heart. Emphasize that what the paragraph is about is called 
the topic. Write heart in the margin of the first paragraph and instruct students to do the same.
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Module Task 2
Prompt: What do healthy valves do for the circulatory system? Write the introductory paragraph and 
concluding paragraph to complete the essay.
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7.	 Instruct students to Think–Pair–Share to answer this question:

	 What is one important idea about valves in this paragraph?

Language Expansion

For students with intermediate English proficiency, invite them to find two important ideas about valves in 

the paragraph.

Key Ideas

•	 There are valves in the heart.

•	 Valves open and close.

•	 Valves help blood move in the right direction inside the heart.

•	 Healthy valves do not leak.

8.	 Direct attention to the coordinating conjunction and in the first sentence of the first proof paragraph. 
Circle it and instruct students to do the same. Explain that this conjunction connects two ideas: valves 
open and valves close. Read aloud the sentence again, stressing the coordinating conjunction and.

Teacher Note

Students use the Coordinating Conjunctions and Sentences Chart in the Prologue to lesson 21 for 

additional practice with coordinating conjunctions.

9.	 Read aloud the second proof paragraph. Define terms, such as venous, climb, and gravity, as needed.

10.	 Ask this question:

	 What is the topic of this paragraph?
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11.	 Reinforce the correct response: valves inside veins. Write veins in the margin of the second paragraph. 
Instruct students to do the same.

Emphasize that both paragraphs are about valves, but each paragraph is about a different part of the 
body where valves function.

12.	 Instruct students to Think–Pair–Share to answer this question:

	 What is one important idea about valves in this paragraph?

Key Ideas

•	 Valves are in the veins.

•	 Valves open and close.

•	 Valves help blood move in the right direction inside the veins.

•	 Valves help blood climb up to the heart.

13.	 Read aloud the fourth sentence, starting with “Sometimes blood needs.” Ask this question:

	 Which word is the coordinating conjunction?

14.	 Reinforce the correct response: and. Circle the conjunction and instruct students to do the same.

15.	 Ask this question:

	 What two ideas are connected by the conjunction and?

16.	 Reinforce the correct responses:

•	 Sometimes blood needs to flow up to get to the heart.

•	 The valves in the veins open and close to help blood get to the heart.
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LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to work with a partner to write one sentence 
that describes two important ideas about valves—one from proof paragraph 1 and one from proof 
paragraph 2.

Provide this sentence frame: Valves  and .

Analyze Student Progress

Monitor: Do students include two important ideas about valves and connect their ideas with the 

coordinating conjunction and?

Offer Immediate Support: If students need additional support writing the sentence, circle key words 

in the paragraph and instruct students to use the words to complete the sentence frame.

2.	 Invite a few students to share their sentences. Emphasize the use of the conjunction and to 
connect ideas.

Key Ideas

•	 Valves in the heart help blood flow through the chambers, and valves in the veins help blood flow through 

the body.

•	 Valves help blood flow in the right direction, and it’s important to keep them healthy.

•	 Valves in veins help blood flow in the right direction, and valves in the heart stop blood from going the 

wrong way.

Explain that students may use some of these important ideas to form two main points about valves in 
their thesis—one for each proof paragraph.

3.	 Summarize that introductions include a thesis with two main points. The writer expands on these two 
main points, or important ideas, in the two proof paragraphs.
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Prologue to Lesson 18
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students discuss important ideas in the two 
proof paragraphs of Module Task 2. As they 
consider how these ideas are connected to 
the conclusion, students practice writing 
a complete sentence. This work prepares 
students to draft a concluding paragraph in 
lesson 18.

Learning Goal
Discuss two proof paragraphs and why they 
matter.

	LEARNING TASK:  Write one 
sentence to explain why conclusions 
are important.

Language Progress
In this lesson, students work on this 
expectation for the End-of-Module Task: 
Write in complete sentences.

To support students with beginning English 
proficiency, provide this sentence frame: 
Conclusions are important because .  
To support students with intermediate 
English proficiency, invite students to write 
two complete sentences about conclusions.

Vocabulary
none

Materials
TEACHER

•	 class Module Task 2 
(Learn book, Writing)

STUDENTS

•	 color-coded Writing Model for 
Module 1 (Learn book, Writing)

•	 Module Task 2 (Learn book, Writing)

Preparation
•	 none
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LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Instruct students to discuss this question with a partner:

	 What people or things are most important to you? Why?

Language Support

If possible, invite multilingual learners to discuss this question with a partner who speaks the same home 

language.

2.	 Display this sentence frame:  is important to me because . Instruct students to practice 
completing this sentence frame with a partner.

3.	 Explain that in a concluding paragraph the writer of the essay explains why an idea—the topic of the 
essay—is important.

4.	 Tell students that they are going to explore concluding paragraphs as they prepare for Module Task 2.

LEARN  20 minutes

Analyze Proof Paragraphs

1.	 Display the color-coded Writing Model for Module 1, and direct students to the page in their 
Learn book.

2.	 Read aloud the introduction and conclusion, emphasizing the similarities. Remind students that the 
thesis and conclusion are both colored green because they are connected; the conclusion restates the 
thesis in a slightly different way.
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3.	 Read aloud the last sentence of the conclusion. Emphasize that the information about how literal and 
figurative language helps the reader is not in the introduction. Ask this question:

	 Why do you think the writer added this information to the conclusion?

Key Ideas

•	 The writer wanted to make clear why their point was important.

•	 The writer wanted to restate part of the introduction but also offer additional information.

4.	 Explain that the conclusion doesn’t simply restate the what? of the thesis. It also tells the so what?, or 
why the ideas matter or are important.

5.	 Display the class Module Task 2 and direct students to the page in 
their Learn book. Read aloud the first proof paragraph, and 
instruct students to follow along. Define terms, such as direction, 
chamber, and flowing, as needed.

Teacher Note

If students read these paragraphs in the Prologue to lesson 17, 

you may choose to focus on different terms in this reading.

6.	 Pair students. Instruct them to take turns asking each other the 
following questions to think about why the information in the paragraph is important:

	 What did you learn about valves in this paragraph?

Key Ideas

•	 There are valves in the heart.

•	 Valves open and close.

•	 Valves help blood move in the right direction inside the heart.

•	 Healthy valves do not leak.
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Module Task 2
Prompt: What do healthy valves do for the circulatory system? Write the introductory paragraph and 
concluding paragraph to complete the essay.

 

 

 

 

 

 

 

 

 

 

 

 

 

  

ARTS & LETTERS | © Great Minds PBC

Arts & Letters | © Great Minds PBC



4 | Module 1 | Arc C | Prologue to Lesson 18

  67

7.	 Think aloud to demonstrate why the information in the first paragraph matters.

8.	 Write the last sentence of the think aloud next to the first paragraph and instruct students to do the 
same. Remind them that this is the so what? of the paragraph—or why it is important.

Language Expansion

For students with intermediate English proficiency, invite them to share in their own words why this 

information matters.

9.	 Read aloud the second proof paragraph. Define terms, such as venous, climb, and gravity, as needed.

10.	 Pair students with new partners. Instruct students to take turns asking each other the following 
questions to think about why the information in the paragraph is important:

	 What did you learn about valves in this paragraph?

	 So what? Why is this information important?

Key Ideas

•	 learn: Valves are in the veins. Valves help blood move in the right direction inside the veins.

•	 Healthy valves inside the veins are important because the veins move blood around the whole body.

•	 Without valves in the veins, blood would not be able to get to the heart.

11.	 Display this sentence frame: Valves in the heart and veins are important because . Instruct pairs 
to write a so what? sentence next to the second paragraph by using the sentence frame.

Language Support

For students with beginning English proficiency, ask this question: Could the heart and veins function 

without valves?

12.	 Invite a few students to share their responses. Write an example of a so what? sentence next to the second 
paragraph.

13.	 Tell students that for their concluding paragraph they now have ideas about why valves in the heart and 
veins are important.

Sample Think Aloud

We know the heart pumps blood 

through the whole body, so it’s 

important that the heart works 

properly. We also know that valves 

help blood flow inside the heart, so 

it’s important that the valves work 

properly and don’t leak. Healthy 

valves in the heart are important 

because the whole body depends 

on the heart.
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LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to write one sentence that explains why concluding 
paragraphs are important.

Analyze Student Progress

Monitor: Do students write a complete sentence that explains why concluding paragraphs are 

important?

Offer Immediate Support: If students need additional support writing the sentence, ask this question: 

What would it be like to read an essay without a concluding paragraph?

2.	 Invite a few students to share their responses.

Key Ideas

•	 Conclusions are important because they end a piece of writing and give the reader something to 

think about.

•	 Conclusions are important because they reinforce the ideas in the thesis.

•	 Conclusions are important because they tell the reader why the ideas matter.

3.	 Summarize that conclusions are important because they bring an essay to an ending, restate the thesis, 
and tell the reader why the ideas in the essay matter.
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Prologue to Lesson 21
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students identify the use and purpose of 
coordinating conjunctions. As they discuss 
sentences about Dr. Gross, students practice 
using coordinating conjunctions to expand 
or link ideas. This work prepares students to 
practice sentence expansion while recording 
new knowledge in lesson 21.

Learning Goal
Identify the use and purpose of coordinating 
conjunctions.

	LEARNING TASK:  Combine 
sentences by using a coordinating 
conjunction.

Language Progress
In this lesson, students work on this 
module language goal: Use a coordinating 
conjunction to expand or link ideas.

To support students with beginning 
English proficiency, provide additional 
examples of sentences that include familiar 
topics and coordinating conjunctions, and 
help students identify each linked idea. 
To support students with intermediate 
English proficiency, invite them to combine 
sentences by using different coordinating 
conjunctions and compare the effect.

Vocabulary
none

Materials
TEACHER

•	 none

STUDENTS

•	 Coordinating Conjunctions and 
Sentences Chart (Prologue Student 
Resources appendix)

Preparation
•	 none
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LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Display and read aloud these example sentences:

•	 Samuel Gross was a doctor.

•	 Samuel Gross was a professor.

2.	 Ask this question:

	 How can you combine these two sentences into one sentence?

Key Ideas

•	 Samuel Gross was a doctor and a professor.

•	 Samuel Gross was a doctor, and he was a professor.

Emphasize that coordinating conjunctions (e.g., and) connect, or link, words and ideas.

3.	 Write one of the new combined sentences near the original sentences. Ask this question:

	 How is the combined sentence different from the original sentences?

Key Ideas

•	 The combined sentence only includes the name Samuel Gross once, whereas the original sentences 

include it twice.

•	 The combined sentence is longer.

4.	 Emphasize that without coordinating conjunctions to connect ideas, sentences can be repetitive and 
choppy.

5.	 Tell students that they are going to learn more about coordinating conjunctions.

Arts & Letters | © Great Minds PBC



4 | Module 1 | Arc C | Prologue to Lesson 21

72 

LEARN  20 minutes

Identify Coordinating Conjunctions

1.	 Display and distribute the Coordinating Conjunctions and 
Sentences Chart.

2.	 Review the purposes of and, but, and or.

Language Support

Invite students to share similar conjunctions in their home 

language(s).

3.	 Direct attention to the first sample sentence on the chart. Read the 
sentence aloud. Tell students that amputate means “to cut off.”

4.	 Think aloud to identify the coordinating conjunction and the ideas that are connected. Emphasize that 
or shows a choice between ideas.

5.	 Direct students to the second sample sentence on the chart. Ask these questions:

	 Which word is the coordinating conjunction?

	 What does the conjunction connect, or link, together?

6.	 Reinforce the correct responses:

•	 coordinating conjunction—but

•	 It connects the idea that amputation was a common practice with the idea that Dr. Gross found a 
better way.

7.	 Emphasize that but is used to connect two ideas that are different.
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L21 | Coordinating Conjunctions 
and Sentences
Read each sentence pair and determine the relationship between the two ideas. Choose the 
coordinating conjunction from the chart that best expresses the relationship. Write a new sentence 
by using the conjunction.

Conjunction Purpose

and

but

yet

or

for

so

connects similar ideas

connects different ideas

connects different ideas

shows a choice between ideas

shows a reason

shows cause and effect

Sample Sentences:
1. Doctors once had to amputate infected fingers, arms, or legs.
2. Amputation was a common practice, but Dr. Gross found a better way.
3. Dr. Gross removed infected parts of bone so the rest of the bone could try to heal.
4. Being a doctor was important to Dr. Gross, yet being a professor was also important.
5. Dr. Gross knew his work was important, for it helped a lot of people.

A two-column chart with headings 
labeled Conjunction and Purpose.
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Sample Think Aloud

I see the word or, which I recognize 

as a coordinating conjunction. It’s 

between the words arms and legs, 

so I know it’s indicating a choice 

between those things. I also see 

the word fingers in that list, so  

I know the word or indicates a 

choice among all three things.
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8.	 Explain that students will now learn how to use three new conjunctions. Read aloud the purposes of yet, 
for, and so. Point out that the words yet and but are similar in meaning because they both show different, 
or contrasting, ideas. Explain that the words for and so are similar because they both show why things 
happen or the result of something happening. Explain that for is also similar in meaning to because.

9.	 Read aloud the third sample sentence on the chart. Instruct students to Think–Pair–Share to answer 
these questions:

	 Which word is the coordinating conjunction?

	 What does the conjunction connect, or link, together?

Language Support

For students with beginning English proficiency, read aloud the sentence and instruct students to identify 

the separate words or ideas that are joined by the conjunction.

Language Expansion

For students with intermediate English proficiency, instruct them to explain how the conjunction so shows 

cause and effect between the two ideas.

10.	 Reinforce the correct responses:

•	 coordinating conjunction—so

•	 Dr. Gross removed the infected part of the bone. He wanted to allow the rest of the bone to heal.

11.	 Read aloud the fourth and fifth sample sentences. Pair students, and assign some pairs the fourth 
sentence and some pairs the fifth sentence. Instruct students to circle the coordinating conjunction and 
to discuss how the conjunction shows the relationship between the ideas.

12.	 Invite a few students to share their responses, and reinforce the correct responses:

•	 The coordinating conjunction yet connects two different ideas. Being a doctor was important to 
Dr. Gross, but being a professor was important to him too.

•	 The coordinating conjunction for connects the idea that Dr. Gross knew his work was important 
with the reason why he knew it.
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LAND  5 minutes

Demonstrate Learning

1.	 Form small groups, and assign each group one of the sentence pairs in the Coordinating Conjunctions 
and Sentences Chart.

2.	 	Introduce the learning task. Instruct students to combine two sentences by using a coordinating 
conjunction from the chart. Tell students to be prepared to explain why they chose that conjunction.

Analyze Student Progress

Monitor: Do students effectively combine the sentences by using an appropriate conjunction?

Offer Immediate Support: If students need additional support combining sentences by using a 

conjunction, ask them to explain how the two ideas are related and then help them identify the 

appropriate conjunction.

3.	 Invite a few students to share their responses.

Key Ideas

•	 Many people with bone infections were dying, but Dr. Gross had ideas for a new treatment. The 

conjunction but connects two ideas that are different.

•	 Dr. Gross operated on people, and he taught students. The conjunction and connects similar ideas.

•	 Dr. Gross shared his knowledge with his students, so they learned about the new treatment. The 

conjunction so shows cause and effect.

4.	 Summarize that writers use coordinating conjunctions to connect ideas and to show how they are 
related.
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Prologue to Lesson 23
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students discuss an article about Walter 
Dean Myers. As they answer who and what 
questions, students practice using relative 
pronouns correctly. This work prepares 
students to discuss the article in more detail 
in lesson 23.

Learning Goal
Identify details about Walter Dean Myers.

	LEARNING TASK:  Use the 
relative pronoun who to combine two 
sentences.

Language Progress
In this lesson, students work on this 
expectation for the End-of-Module Task: Use 
relative pronouns correctly.

To support students with beginning English 
proficiency, provide examples of sentences 
that use the relative pronoun who to refer to 
familiar people. To support students with 
intermediate English proficiency, invite 
them to practice combining additional 
sentences.

Vocabulary
tribute (n.)

Materials
TEACHER

•	 “The Legacy of Walter Dean Myers” 
(digital platform)

STUDENTS

•	 “The Legacy of Walter Dean Myers” 
(Learn book)

Preparation
•	 none
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LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Display “The Legacy of Walter Dean Myers.” Ask this question:

	 Who was Walter Dean Myers?

2.	 Reinforce the correct response: a famous author.

3.	 Introduce the vocabulary term tribute by displaying the term 
and definition. Engage students in Vocabulary Exploration. 
Emphasize that this article by librarian Anne Rouyer is a tribute.

4.	 Instruct students to Think–Pair–Share to answer this question:

	 Why do you think Anne Rouyer wrote this tribute to Walter Dean Myers?

Language Support

If possible, pair students who speak the same home language, and instruct them to discuss the question.

Key Ideas

•	 Anne Rouyer admired Walter Dean Myers because he wrote many books for children and teens.

•	 Anne Rouyer appreciated that Walter Dean Myers believed in the importance of books, reading, and 

libraries.

•	 Anne Rouyer admired Walter Dean Myers’s many accomplishments.

5.	 Tell students that they are going to reread the tribute article and discuss what Walter Dean Myers did.

4 | Module 1 | Lesson 22
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 This past July saw the passing of the legendary young 
adult (YA) author Walter Dean Myers. Over his lifetime 
Walter wrote over 100 books for teens and children, won 
and was nominated for countless literary awards such 
as the Newbery, Printz, Coretta Scott King, Margaret 
Edwards, Hans Christian Anderson, among others.… 
However, what made Walter special wasn’t necessarily his 
books or writing, although those are still pretty special. 
No, what made Walter stand out was his tireless belief that 
the telling and reading of all kinds of stories mattered; that 
teens mattered, communities and families mattered; and 
that libraries and librarians mattered.
 I remember Walter telling me and other NYPL 
librarians that he told the stories he told of African 
American teens in Harlem and New York City because 
he needed to. He needed to give voice to their lives, their 
experiences, their realities because at the time he started, 

no one else was and he was grateful to YA librarians for 
helping to get those stories out there into the hands that 
needed them.
 What I remember most about Walter was his kindness 
and his sense of humor, his graciousness. When I started 
at NYPL in 1998, I could count on one hand the number 
of authors I’d met. Now I’d need at least 20 hands to get 
through them all, but Walter still stands out. I remember 
he was tall with a deep, booming voice like James Earl 
Jones, and I remember thinking he probably did a great 
Darth Vader impression but I never asked him. Instead, I 
shyly told him how much I’d loved Slam (1998), and he’d 
told me how wonderful he thought it was that I worked 
for New York Public Library in Harlem and wished 
me well. 

He found these authentic voices by endlessly meeting 
and talking with young people. He visited as many schools 
as he could across the country. When he had the time, 
Walter pretty much went anywhere he was asked because 
he knew teens needed to be heard and listened to, that 
their stories were important.

1

2

3

4
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Definition

tribute (n.): something that you 

say, give, or do to show gratitude, 

respect, or admiration for someone
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LEARN  20 minutes

Analyze the Article

1.	 Direct students to “The Legacy of Walter Dean Myers,” located in the Learn book.

2.	 Display and Echo Read this question:

	 What did Walter Dean Myers do?

3.	 Tell students to listen for information about what Walter Dean Myers did as you read aloud the first 
paragraph. To help students understand the final sentence of the paragraph, remind them that when 
something matters, it is important.

4.	 Instruct students to Think–Pair–Share to answer the displayed question:

	 What did Walter Dean Myers do?

Language Support

For students with beginning English proficiency, pause after each sentence and instruct students to find 

the verb in the sentence to help them focus on Walter Dean Myers’s actions.

Key Ideas

•	 He wrote more than 100 books for teens.

•	 He won many awards.

•	 He believed that all stories, communities, and libraries mattered.

5.	 Tell students that they will practice using the relative pronoun who to summarize what they learned in 
the first paragraph about Walter Dean Myers. Explain that like transitions and conjunctions, relative 
pronouns connect and expand ideas. Tell students that relative pronouns and the words that come after 
them add more information about a noun—a person, place, or thing.

6.	 Display this sentence frame: Walter Dean Myers was an author who .

7.	 Instruct students to work with a partner to brainstorm three ways to complete this sentence.
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8.	 Assign paragraph 2 or paragraph 5 to partners. Instruct students to read their paragraph together and 
annotate sentences that tell more about what Walter Dean Myers did. Tell them to read in a whisper.

Language Support

For students with beginning English proficiency, read aloud the assigned paragraph. Instruct students to 

identify key words that are related to the questions, such as action verbs for what and being verbs for who. 

Echo Read sentences with key words or details.

9.	 Invite a few students to share what they learned by using this sentence frame: Walter Dean Myers was 
an author who .

Language Expansion

For students with intermediate English proficiency, encourage them to combine two of Walter Dean 

Myers’s accomplishments into one sentence.

10.	 Direct students to paragraph 7. Read aloud the second sentence in paragraph 7, starting with “He’ll be 
remembered.”

11.	 Instruct students to find the relative pronoun in this sentence.

12.	 Circle the word who and instruct students to do the same on their page. Instruct students to 
Think–Pair–Share to answer this question:

	 What noun does who refer to in this sentence?

Language Support

For students with beginning English proficiency, remind them that a noun is a person, place, or thing. Ask 

this question: Who worked so hard to help teens?

13.	 Reinforce the correct response: librarians. Draw an arrow from the word who to the word librarians.

14.	 Ask this question:

	 What information about librarians does the pronoun who introduce?
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15.	 Reinforce the correct response: They worked hard to help teens in their neighborhoods, communities, 
and schools.

16.	 Explain that authors use relative pronouns to connect ideas and that readers need to pay attention to 
find out to whom these words refer.

LAND  5 minutes

Demonstrate Learning

1.	 Display this sentence frame: Walter Dean Myers was an author who .

2.	 	Introduce the learning task. Instruct students to use this sentence frame to write a complete 
sentence about Walter Dean Myers.

Analyze Student Progress

Monitor: Do students use details from the text to describe one of Walter Dean Myers’s actions?

Offer Immediate Support: If students need additional support, direct them back to the verbs in 

paragraph 1.

3.	 Invite a few students to share their sentences.

4.	 Summarize that relative pronouns help connect and expand ideas.

Arts & Letters | © Great Minds PBC





82 

Prologue to Lesson 25
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students discuss relative pronouns and 
relative adverbs. As they explore examples, 
students practice using relative pronouns 
and relative adverbs correctly. This work 
prepares students to write knowledge 
statements in lesson 25.

Learning Goal
Use relative pronouns and relative adverbs to 
combine sentences.

	LEARNING TASK:  Use a relative 
pronoun or relative adverb to 
combine two sentences about Walter 
Dean Myers.

Language Progress
In this lesson, students work on this 
expectation for the End-of-Module Task: 
Use relative pronouns and relative adverbs 
correctly.

To support students with beginning English 
proficiency, provide more examples of 
sentences with relative pronouns and 
relative adverbs. To support students with 
intermediate English proficiency, invite 
them to use each of the words from the chart 
in a sentence.

Vocabulary
courageous (adj.)

empathetic (adj.)

generous (adj.)

greathearted (adj.)

Materials
TEACHER

•	 Knowledge Cards: greathearted, 
courageous, generous, empathetic

•	 Relative Pronouns and Adverbs Chart 
(Prologue Reference Charts appendix)

STUDENTS

•	 index cards

Preparation
•	 Write pairs of sentences on index 

cards—one pair for each group. See the 
Land section for details.
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LAUNCH  5 minutes

Build Knowledge About Being Greathearted

1.	 Review the vocabulary term greathearted by displaying the Knowledge Card. Engage 
students in Vocabulary Exploration.

2.	 Instruct students to Think–Pair–Share to answer these questions:

	 Who do you know who is greathearted?

	 Why do you think that?

3.	 Provide this sentence frame:  is someone who is greathearted because . Model how to 
complete the sentence frame.

4.	 Tell students that they will talk about ways of being greathearted.

LEARN  20 minutes

Explore Relative Pronouns and Adverbs

1.	 Review the vocabulary terms courageous, generous, and empathetic by displaying the 
Knowledge Cards. Engage students in Vocabulary Exploration. Remind students that 
showing courage, generosity, and empathy are all ways of being greathearted.

Language Support

The terms generous and empathetic have Spanish cognates: generoso and empático. 

Share these language connections with students whose home language is Spanish.

2.	 Display and read aloud this sentence frame:  is/was  when  
they . Model how to complete the sentence frame.

Definition

greathearted (adj.): courageous, 

generous, and empathetic

Definitions

courageous (adj.): very brave

empathetic (adj.): understanding 

and sharing another person’s 

experiences and emotions

generous (adj.): showing kindness 

and concern for others by giving or 

sharing valuable things
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3.	 Instruct students to use the sentence frame to discuss with a partner how the person they chose in 
the opening exercise shows a specific way of being greathearted. Explain that students should use 
courageous, generous, or empathetic in the second blank. Remind students to refer to the images on the 
Knowledge Cards for each term.

Language Support

For students with beginning English proficiency, model how to complete the sentence frame with 

courageous, generous, and empathetic.

4.	 Invite a few students to share their responses.

5.	 Display the Relative Pronouns and Adverbs Chart. Point out the 
words who and when that students used in their sentence frames. 
Explain that they used who to add information about a person and 
when to add information about a time someone was greathearted.

6.	 Display and read aloud this sentence: Walter Dean Myers wrote 
books that are empathetic toward African American teens.

7.	 Ask this question:

	 Which word is a relative pronoun or adverb?

Language Support

For students with beginning English proficiency, refer them to the Relative Pronouns and Adverbs Chart.

8.	 Reinforce the correct response: that.

Underline the word that and draw an arrow back to the word books. Explain that in this sentence, the 
relative pronoun that tells more about the books that Walter Dean Myers wrote.

9.	 Display and read aloud this sentence: People can be empathetic where they live or work or go to school.

4 | Module 1 | Prologue reference Charts

120 

A two-column chart with headings 
labeled Relative Pronouns and Relative 
Adverbs.

Relative Pronouns and Adverbs
Use these words to add information or 

combine sentences.

Relative Pronouns Relative Adverbs

who (person)

which (animal or thing)

that (person, animal, 
or thing)

when (time)

where (place)

why (reason)
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10.	  Instruct students to Think–Pair–Share to answer this question:

	 Which word is a relative pronoun or adverb?

11.	 Reinforce the correct response: where.

12.	 Ask this question:

	 What does the relative adverb where and the information after it tell us?

13.	 Reinforce the correct response: where someone can be empathetic.

14.	 Remind students that they can also use relative pronouns and adverbs to combine two sentences.

15.	 Display and read aloud these sentences:

•	 Walter Dean Myers was an author.

•	 Walter Dean Myers was greathearted.

16.	 Think aloud to select a word from the chart to combine these sentences.

17.	 Display and read aloud this sentence: Walter Dean Myers was an author who was greathearted.

Language Support

For students with beginning English proficiency, model concretely how to use the pronoun by drawing a line 

through the subject in the second sentence and writing the pronoun who in its place.

Language Expansion

For students with intermediate English proficiency, prompt them to express their understanding that who 

and the words after it describe the author.

Sample Think Aloud

Since we are talking about a 

person, I will use the word who to 

combine these sentences. If I’m 

combining them, I don’t need to 

repeat the subject, Walter Dean 

Myers. I can use the relative 

pronoun who instead of saying his 

name twice.
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LAND  5 minutes

Demonstrate Learning

1.	 Distribute to small groups index cards with the following assigned sentence pairs:

•	 Walter Dean Myers was an author.

•	 Walter Dean Myers was generous to libraries and librarians. 

•	 Walter Dean Myers wrote many books.

•	 Walter Dean Myers’s books helped many people. 

•	 Walter Dean Myers showed empathy.

•	 Walter Dean Myers helped young people express their voices.

2.	 	Introduce the learning task. Instruct students to combine two sentences by using a relative 
pronoun or adverb.

Remind students to refer to the chart.

Language Support

For students with beginning English proficiency, read aloud the assigned sentence pairs.

Analyze Student Progress

Monitor: Do students use a relative pronoun or adverb correctly to combine sentences?

Offer Immediate Support: If students need additional support, instruct them to cross out the subject 

of the second sentence and to think about which word from the chart they could use to replace it. 

Explain that the relative pronoun adds more information about the subject in the second sentence.
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3.	 Invite a student from each group to share their sentences, and reinforce the correct responses:

•	 Walter Dean Myers was an author who was generous to libraries and librarians.

•	 Walter Dean Myers wrote many books that helped many people.

•	 Walter Dean Myers showed empathy when he helped young people express their voices.

4.	 Emphasize that these sentences use who to add information about a person, that to add information 
about a thing, and when to add information about a time.

Teacher Note

Based on your students’ needs, you may repeat some of these routines to provide practice with the relative 

pronoun which and the relative adverb why.

5.	 Summarize that writers use relative pronouns and adverbs to connect ideas and to provide more 
information.
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Prologue to Lesson 27
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students examine the structure of Love That 
Dog. As they discuss Jack’s journal entries, 
students practice taking turns with others 
when speaking. This work prepares students 
to discuss direct and inferred events in 
lesson 27.

Learning Goal
Examine the journal structure of 
Love That Dog.

	LEARNING TASK:  Explain what 
the reader learns about Jack from a 
journal entry.

Language Progress
In this lesson, students work on this module 
speaking and listening goal: Take turns with 
others when speaking.

To support students with beginning 
English proficiency, model taking turns 
with a student. To support students with 
intermediate English proficiency, invite pairs 
to model how to take turns.

Vocabulary
none

Materials
TEACHER

•	 Love That Dog

•	 journal

•	 wheelbarrow image (digital platform)

STUDENTS

•	 Love That Dog

Preparation
•	 none
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LAUNCH  5 minutes

Build Knowledge About Journals

1.	 Display a journal or diary. Instruct students to Think–Pair–Share to answer these questions:

	 Have you ever written in a personal journal or diary? Why or why not?

Language Support

If possible, pair students who speak the same home language, and instruct them to discuss the question.

2.	 Explain that people write in journals, or diaries, for many reasons. Some people like to keep a record 
of things they do each day, such as what they eat or who they see. Some people like to record ideas, 
feelings, or drawings.

3.	 Direct students to page 1 of Love That Dog. Point out Jack’s name and classroom number at the top of the 
page. Explain that this is the beginning of the journal that Jack uses in Miss Stretchberry’s class. Point 
out the date and explain that many people write the date each time they write in a journal.

4.	 Tell students that they will discuss how Jack uses his journal in class.

LEARN  20 minutes

Discuss a Journal Entry

1.	 Display the wheelbarrow image and ask this question:

	 What do you notice and wonder about this picture?

2.	 Use responses to emphasize that the image is of a wheelbarrow.
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3.	 Direct students to “The Red Wheelbarrow,” the first poem in the section at the end of Love That Dog. 
Read aloud the poem.

Language Support

For students with beginning English proficiency, define the word depend.

Language Expansion

For students with intermediate English proficiency, invite them to explain what depend means in their 

own words.

4.	 Ask this question:

	 What do you notice and wonder about the poem?

5.	 Direct students to page 3 of Love That Dog. Read aloud the page while students follow along. Echo Read 
the date at the top of the page.

6.	 Ask this question:

	 Why is there a date at the top of the page?

7.	 Reinforce the correct response: because that is the date when Jack is writing these words in his journal.

Language Support

For students with beginning English proficiency, display a calendar and remind them that the month of 

September is in the fall—when a new school year often starts.

8.	 Echo Read the first stanza on page 3. Ask this question:

	 What doesn’t Jack understand?

Key Ideas

•	 He doesn’t understand the poem “The Red Wheelbarrow.”

•	 He doesn’t understand why so much depends on the wheelbarrow and chickens.
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9.	 Instruct students to Think–Pair–Share to answer this question:

	 What do you think happened before Jack wrote this entry in his journal?

Key Ideas

•	 Jack read the poem “The Red Wheelbarrow.”

•	 Miss Stretchberry read the poem “The Red Wheelbarrow” to the class.

Emphasize that Jack is using his journal to write his thoughts about a poem they read in class.

10.	 Instruct students to Partner Read the second stanza on page 3. Remind students to take turns with their 
partner when speaking and to speak at a rate their partner can understand.

11.	 Instruct students to discuss this question with their partner:

	 Did you notice and wonder the same things about the poem that Jack did?

Language Support

For students with beginning English proficiency, ask these questions:

•	 Did you notice and wonder about the short lines?

•	 Did you wonder why someone would write a poem about a wheelbarrow and chickens?

12.	 Invite a few students to share their responses.

LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to discuss this question with a partner:

	 What does the reader learn about Jack from his journal entry on page 3?

Remind students to take turns with their partner when speaking.
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Analyze Student Progress

Monitor: Do students share at least one thing the reader learns about Jack from page 3?

Offer Immediate Support: If students need additional support sharing one thing they learn about Jack 

from page 3, instruct them to identify what Jack reads and how he responds to it.

2.	 Invite a few students to share their responses.

Key Ideas

•	 Jack reads poems in class and writes about them in his journal.

•	 Jack doesn’t understand the poem “The Red Wheelbarrow.”

•	 He wonders what makes a poem a poem.

Language Expansion

For students with intermediate English proficiency, invite them to predict whether reading 

“The Red Wheelbarrow” will help Jack write his own poem.

3.	 Summarize that looking at how a text is organized helps readers understand what happens in the text.
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Prologue to Lesson 28
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students summarize events from a section 
of Love That Dog. As they order and 
summarize the events, students practice 
using a transition word or phrase to connect 
ideas. This work prepares students to write a 
summary in lesson 28.

Learning Goal
Summarize events in Love That Dog.

	LEARNING TASK:  Write two 
sentences that summarize events 
from Love That Dog using sequence 
transition words.

Language Progress
In this lesson, students work on this 
expectation for the End-of-Module Task: Use 
a transition word or phrase to connect ideas.

To support students with beginning English 
proficiency, show three chronological 
images from the typical school routine and 
prompt students to use the transition words 
first, next, and then to orally summarize 
the events. To support students with 
intermediate English proficiency, invite 
them to write additional summary sentences 
about Love That Dog and to connect them 
with transition words.

Vocabulary
none

Materials
TEACHER

•	 Love That Dog

•	 Sequence Transition Words Chart 
(Prologue Reference Charts appendix)

•	 Love That Dog Events (Prologue 
Reference Charts appendix)

STUDENTS

•	 Love That Dog

Preparation
•	 Cut out the sentences from Love That 

Dog Events; prepare one set per pair 
of students. See the Learn section 
for details.
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LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Display the Sequence Transition Words Chart. Echo Read the 
transition words in the two columns. Remind students that they 
have used some of these words to connect ideas. Tell students that 
when they summarize they can use these sequence words to help 
tell the order of events and to show that time has passed.

2.	 Model how to use transition words to summarize what you did 
earlier in the day. Explain that summaries include key events, not 
every detail. Emphasize that summaries are short and focused and 
feature complete sentences.

3.	 Instruct students to share a summary with a partner about what they have done during the day so far. 
Tell them to use transition words from the chart to organize events. Remind students to include 
only key events in the summary, not everything that they did. Tell listeners to use a nonverbal signal 
(e.g., a thumbs-up) when they hear a transition word.

4.	 Invite a few students to share their summaries.

5.	 Restate effective examples of student summaries.

6.	 Tell students that they will practice using transition words to summarize events from Love That Dog.

LEARN  20 minutes

Order and Summarize Events

1.	 Display Love That Dog. Ask this question:

	 Who are the main characters in this story?

4 | Module 1 | Prologue reference Charts
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Sequence Transition Words

First

At first

In/at the beginning

Next

Then

Eventually

In time

A two-column chart.
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2.	 Reinforce the correct responses: Jack and Miss Stretchberry.

3.	 Ask this question:

	 What is the story about?

Key Ideas

•	 A boy named Jack writes in his journal about the poems that he reads in Miss Stretchberry’s class.

•	 A boy named Jack doesn’t like poetry, but his teacher, Miss Stretchberry, encourages him to read and 

write poems.

4.	 Tell students that they will put events from Love That Dog into order. Explain that these events take place 
from the beginning of the school year to December 13, pages 1–19.

5.	 Distribute a set of sentence strips from Love That Dog Events to 
pairs. Direct attention to the blank space at the beginning of each 
sentence. Model how to use a transition word from the chart to fill 
in the blank.

6.	 Instruct students to put the events into order and to add a 
transition word to each sentence. Tell them to discuss the reasons 
for their choices with their partners.

Language Support

For students with beginning English proficiency, ask these questions:

•	 What happens at the beginning of the story?

•	 What happens next?

Language Expansion

For students with intermediate English proficiency, invite them to experiment with using different 

sequence transition words.

7.	 Invite students to share their completed sentences in order. Prompt them to explain their choices.

4 | Module 1 | Prologue reference Charts
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Love That Dog Events

 Miss Stretchberry asks Jack to write 
about a pet, but Jack doesn’t want to write about his 
yellow dog.

 Jack doesn’t like to read or write poetry. For 
example, he doesn’t understand the poem “The Red 
Wheelbarrow.”

 Jack starts writing poems but asks Miss 
Stretchberry not to post the poems with his name 
on them.

 Miss Stretchberry encourages Jack to read 
and write poems, and Jack says he likes some of the 
poems they read in class.

Arts & Letters | © Great Minds PBC

Arts & Letters | © Great Minds PBC



4 | Module 1 | Arc E | Prologue to Lesson 28

  97

8.	 Reinforce the correct responses:

•	 [First/At first/In the beginning] Jack doesn’t like to read or write poetry. For example, he doesn’t 
understand the poem “The Red Wheelbarrow.”

•	 [Then/Next] Miss Stretchberry encourages Jack to read and write poems, and Jack says he likes some 
of the poems they read in class.

•	 [Then/Next] Miss Stretchberry asks Jack to write about a pet, but Jack doesn’t want to write about his 
yellow dog.

•	 [In time/Eventually] Jack starts writing poems but asks Miss Stretchberry not to post the poems with 
his name on them.

9.	 Instruct pairs to orally summarize the events that they ordered. Remind them to include only the key events.

10.	 Invite a few students to share their summaries. Listen for students to include accurate, text-based 
responses in their summaries. Instruct students to use a nonverbal signal (e.g., a thumbs-up) when they 
hear a sequence transition word.

LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to write two sentences that summarize events from 
Love That Dog using sequence transition words.

Analyze Student Progress

Monitor: Do students use at least one sequence transition word to summarize events?

Offer Immediate Support: If students need additional support summarizing events, instruct them to 

use the sentence strips to refer to key events and to notice the use of transition words.

2.	 Emphasize that summaries help us understand the events in a story.
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Prologue to Lesson 29
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students examine first-person point of view. 
As they review examples, students practice 
taking turns with others when speaking. 
This work prepares students to discuss point 
of view in greater depth in lesson 29.

Learning Goal
Examine first-person point of view.

	LEARNING TASK:  Act out a 
conversation between Jack and Miss 
Stretchberry.

Language Progress
In this lesson, students work on this module 
speaking and listening goal: Take turns with 
others when speaking.

To support students with beginning English 
proficiency, provide a simple script and 
additional practice acting out a conversation 
with you. To support students with 
intermediate English proficiency, invite pairs 
to model additional conversations for others.

Vocabulary
none

Materials
TEACHER

•	 Love That Dog

STUDENTS

•	 Love That Dog

•	 index cards

Preparation
•	 Write “Jack” and “Miss Stretchberry” on 

separate index cards, one for each pair 
of students. See the Learn and Land 
sections for details.

Arts & Letters | © Great Minds PBC



  99

4 | Module 1 | Arc E | Prologue to Lesson 29

LAUNCH  5 minutes

Build Knowledge About Point of View

1.	 Display and read aloud the following sentences:

•	 I don’t understand “The Red Wheelbarrow.”

•	 Jack doesn’t understand “The Red Wheelbarrow.”

2.	 Instruct students to Think–Pair–Share to answer these questions:

	 What do you notice about these sentences?

	 How are they the same, and how are they different?

Language Support

If possible, pair students who speak the same home language, and instruct them to discuss these 

questions.

Key Ideas

•	 Both sentences are about the poem “The Red Wheelbarrow.”

•	 The first sentence uses the word I, and the second sentence uses the name Jack. Most of the other 

words are the same.

•	 Both sentences are about Jack.

3.	 Explain that both sentences are about Jack, but the first sentence is spoken by Jack and the second 
sentence is spoken by someone who is talking about Jack. Tell students that the first sentence uses Jack’s 
point of view to tell us what he is thinking and feeling.

4.	 Tell students that they will learn more about Jack’s point of view.
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LEARN  20 minutes

Examine Point of View

1.	 Direct students to page 10 of Love That Dog and read aloud the October 31 entry. Ask this question:

	 Who is speaking in these lines?

2.	 Reinforce the correct response: Jack.

3.	 Ask this question:

	 Who is Jack speaking to?

4.	 Reinforce the correct response: Miss Stretchberry, his teacher.

Explain that Jack is addressing Miss Stretchberry directly in his journal, so the word you refers to Miss 
Stretchberry. The word you takes the place of her name.

Language Support

For students with beginning English proficiency, explain that Jack writing in his journal to Miss Stretchberry 

is like Jack writing letters to Miss Stretchberry. Explain that we don’t see his teacher’s responses. We see 

only what Jack is writing.

5.	 Echo Read page 10. Ask this question:

	 Who does the word my refer to?

6.	 Reinforce the correct response: Jack.

Explain that, like I, my is another word that shows that Jack is referring to himself.

7.	 Direct students to pages 12–13 and read aloud the November 9 and 15 entries. Tell students that 
throughout this story Jack is the I and Miss Stretchberry is the you that he is speaking to.
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8.	 Draw two stick figures and label one as Jack and one as Miss Stretchberry. Draw a dialogue bubble 
above Jack’s head and write I, me, and my inside. Draw an arrow from Jack to Miss Stretchberry and 
write the word you on the arrow.

9.	 Explain that Jack speaks from his point of view by using the words I, me, and my. When he refers to Miss 
Stretchberry, he uses the word you.

10.	 Instruct students to Think–Pair–Share to answer this question:

	 Why do you think Jack says, “Yes, I used to have a pet” on page 13?

Language Support

For students with beginning English proficiency, ask this question: When do people say yes or no?

Key Ideas

•	 Jack is responding to something Miss Stretchberry asked him.

•	 Miss Stretchberry seems to have asked Jack if he ever had a pet.

11.	 Clarify that events occur between pages 12 and 13 that are not stated in the journal. Explain that 
after Jack says on page 12 that he doesn’t have any pets, it seems Miss Stretchberry asks him if he ever 
had a pet.

Language Expansion

For students with intermediate English proficiency, invite them to draw a picture to illustrate what may 

have happened between pages 12 and 13.

12.	 Emphasize that conversations are happening between Jack and Miss Stretchberry, but the reader sees 
only Jack’s own words. Point to the stick figures and the dialogue bubble above Jack’s head.

13.	 Explain that you are going to imagine and act out a conversation between Jack and Miss Stretchberry.

14.	 Display these sample lines of dialogue:

•	 Miss Stretchberry—Thank you for telling me. I wonder … Have you ever had a pet?

•	 Jack—Yes, I used to have a pet. Why do you want to know?
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15.	 Display an index card with the name Miss Stretchberry written on it. Read aloud Miss Stretchberry’s 
line of sample dialogue.

16.	 Ask these questions:

	 Who am I talking to? How do you know?

	 Who am I speaking as? How do you know?

Key Ideas

•	 You are talking to Jack. I know this because you are responding to what he wrote in his journal.

•	 You are speaking as Miss Stretchberry. I know this because you use the word I from her point of view to 

talk to Jack.

17.	 Reinforce that you used the words I and me when speaking as Miss Stretchberry because you were 
speaking from her point of view. Clarify that you are speaking as her, not about her. Explain that you 
used the word you to refer to Jack because you were speaking to him.

18.	 Invite a student to read Jack’s line of sample dialogue. Instruct them to hold up an index card with Jack 
written on it as they read.

19.	 Reinforce that the student used the word I when speaking as Jack because they were speaking from 
Jack’s point of view. Clarify that they were speaking as Jack, not about him. Explain that they used the 
word you to refer to Miss Stretchberry because they were speaking to her.

20.	 Direct students to the displayed stick figures. Add a dialogue bubble above Miss Stretchberry’s head 
and write I, me, and my inside. Add an arrow from Miss Stretchberry to Jack and write you on the arrow. 
Clarify that when people talk to each other, each person speaks from their own point of view.
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LAND  5 minutes

Demonstrate Learning

1.	 Tell students that they will now take turns acting out a conversation between Jack and Miss Stretchberry. 
Explain that one student will read aloud page 13 as Jack and the other student will pretend to be Miss 
Stretchberry and will reply to Jack. Then the students will switch places. Distribute “Jack” and “Miss 
Stretchberry” index cards to pairs. Instruct students to hold their character’s name up as they speak.

2.	 	Introduce the learning task. Instruct students to work with their partner to act out a conversation 
between Jack and Miss Stretchberry.

Analyze Student Progress

Monitor: Do students playing the role of Miss Stretchberry respond appropriately to Jack by using the 

correct pronouns?

Offer Immediate Support: If students need additional support speaking from the point of view of Miss 

Stretchberry or Jack, point to the stick figures on display and remind students that the conversation is 

between Jack and Miss Stretchberry. Instruct them to use I when speaking as each character and you 

to refer to the other character.

3.	 Invite a few students to share their responses.

Key Ideas

•	 No, I’m not going to ask you that.

•	 You can tell me if you want, but I’m not going to ask you.

•	 I understand that some things are hard to write about.

•	 I wonder if you could pretend that you still have that pet.

4.	 Summarize that identifying point of view in a story helps the reader know who is speaking and 
understand their perspective.
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Prologue to Lesson 31
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students review the elements of fluency. 
As they read aloud their poems, students 
practice speaking at a rate others can 
understand. This work prepares students to 
perform their poem in lesson 31.

Learning Goal
Practice the elements of fluent reading: 
phrasing, expression, and reading at an 
appropriate rate.

	LEARNING TASK:  Practice reading 
an original poem with fluency.

Language Progress
In this lesson, students work on this module 
speaking and listening goal: Speak at a rate 
others can understand.

To support students with beginning English 
proficiency, model how to read their poems 
with fluency. To support students with 
intermediate English proficiency, record 
students reading their poems and help them 
identify ways to improve their fluency.

Vocabulary
none

Materials
TEACHER

•	 Love That Dog

STUDENTS

•	 Love That Dog

•	 original poems from lesson 30

Preparation
•	 none
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LAUNCH  5 minutes

Discuss Prior Knowledge

1.	 Direct students to the poem “The Tiger” at the back of Love That Dog. Tell students that you are going to 
read aloud the poem in two different ways. They should think about which way is better—and why.

2.	 Read aloud the poem by speaking in a monotone voice, very slowly and then quickly—not pausing at 
punctuation. Alternate between using a soft and loud voice.

3.	 Read aloud the poem a second time by speaking at a moderate rate and volume, pausing at punctuation, 
and using expression to emphasize certain words and phrases.

4.	 Ask these questions:

	 Which reading was better? Why?

Key Ideas

•	 The second reading was better because I could hear and feel the emotion of the poem more clearly.

•	 The second reading helped me understand the poem better.

5.	 Emphasize that the second reading modeled the elements of fluency students have been practicing: 
phrasing, expression, and reading at an appropriate rate.

6.	 Tell students that they will talk more about fluency.
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LEARN  20 minutes

Practice Reading with Fluency

1.	 Display and read aloud these sentences:

•	 Pause at punctuation.

•	 Use expression.

•	 Speak at a rate and volume others can understand.

Language Support

For students with beginning English proficiency, define words, such as expression and rate, as needed.

Language Expansion

For students with intermediate English proficiency, invite them to explain the elements of fluency in their 

own words.

2.	 Remind students that they have been practicing these elements of fluency.

3.	 Direct attention to the poem “The Tiger.” Echo Read the poem. Ask these questions:

	 Did we pause at punctuation?

	 Did we use expression?

	 Did we speak at a rate and volume others could understand?

4.	 Reinforce that the class read the poem together with fluency.
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5.	 Instruct students to Think–Pair–Share to answer this question:

	 Why is it important to read with fluency?

Language Support

For students with beginning English proficiency, ask this question: Why was the second reading of 

“The Tiger” better?

Key Ideas

•	 Reading with fluency helps the reader understand what they are reading.

•	 Reading with fluency helps the listener understand what’s being read.

•	 Reading with fluency conveys the meaning and importance of the words better.

6.	 Direct students to the original poems they wrote in lesson 30. Instruct students to take turns with a 
partner reading their poem aloud.

7.	 Tell students to share one thing they liked about their partner’s reading and one thing their 
partner could improve. Provide these sentence frames for discussion: One thing I liked in your 
reading was  . One thing you could work on is . Remind students to speak at a rate and 
volume others can understand.

8.	 Invite a few students to share with the whole class one thing they will work on to improve their reading.
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LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to work with a new partner to practice reading their 
poem with fluency.

Remind students to apply the feedback they received from their first partner.

Analyze Student Progress

Monitor: Do students read their poem with fluency?

Offer Immediate Support: If students need additional support reading their poem with fluency, ask 

these questions: Did you pause at punctuation and use expression in your voice? Did you read it loud 

enough for the listener to hear? Did you read your poem slowly enough for the listener to understand?

2.	 Summarize that reading with fluency is important so the listener can hear and understand the text.
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Prologue to Lesson 32
Essential Question | What does having a great heart mean?

OVERVIEW
Preview
Students examine how Jack changes in 
Love That Dog. As they discuss the contrast 
between Jack’s feelings about poetry at 
the beginning and end of the school year, 
students practice listening closely to identify 
a speaker’s points and evidence. This work 
prepares students to discuss Jack’s changes 
in greater depth in lesson 32.

Learning Goal
Determine how Jack changes in 
Love That Dog.

	LEARNING TASK:  Write one or 
two sentences to describe how Jack 
changes

Language Progress
In this lesson, students work on this module 
speaking and listening goal: Listen closely to 
identify a speaker’s points and evidence.

To support students with beginning English 
proficiency, encourage them to pause 
after sharing and to ask whether their 
partner understood what they shared. To 
support students with intermediate English 
proficiency, prompt them to restate their 
partner’s idea and to ask their partner 
whether they restated it correctly.

Vocabulary
none

Materials
TEACHER

•	 Love That Dog

STUDENTS

•	 Love That Dog

•	 drawing paper and drawing utensils

Preparation
•	 Determine how to display the drawings 

and sentences about how Jack changes. 
See the Learn and Land sections for 
details.
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LAUNCH  5 minutes

Build Knowledge About Change

1.	 Direct students to page 1 and page 82 of Love That Dog. Ask this question:

	 What do you notice about the dates on these pages?

Key Ideas

•	 The date on page 1 is September 13, near the beginning of the school year.

•	 The date on page 82 is June 6, near the end of the school year.

•	 There is a long time between dates—nine months.

2.	 Emphasize that this story takes place from the beginning to the end of a school year.

3.	 Instruct students to Think–Pair–Share to answer this question:

	 How have you changed from the beginning of a school year to the end?

Language Support

For students with beginning English proficiency, share a personal example as a model.

4.	 Explain that people can change in many ways, including the ways that they look, feel, act, or think.

5.	 Tell students that they will talk about one way Jack changes in Love That Dog over the course of the 
school year.

LEARN  20 minutes

Examine How Jack Changes

1.	 Direct students to page 2 of Love That Dog. Remind students that Miss Stretchberry has asked Jack to 
write a poem. Echo Read the entry.
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2.	 Ask this question:

	 In this entry, how does Jack feel about writing poetry?

Key Ideas

•	 Jack can’t write poetry even though he tries.

•	 His brain feels empty because he doesn’t have any ideas.

3.	 Direct students to page 81. Echo Read the entry. Ask this question:

	 In this entry, how does Jack feel about poetry?

Key Ideas

•	 Jack feels very excited about poetry.

•	 He has ideas bubbling in his head.

•	 He doesn’t want the poet Walter Dean Myers to leave.

4.	 Instruct students to Think–Pair–Share to answer this question:

	 How do Jack’s feelings about poetry change from the beginning of the school year to 
the end?

Provide this sentence frame: In the beginning, Jack , but in the end, Jack .

Language Expansion

For students with intermediate English proficiency, provide additional examples of the contrast between 

Jack’s feelings about poetry at the beginning and end of the school year (e.g., pages 1 and 85).

Key Ideas

•	 In the beginning, Jack feels like he can’t write poetry, but in the end, Jack is excited about poetry.

•	 In the beginning, Jack’s brain feels empty, but in the end, Jack’s head is buzzing with ideas about poetry.
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5.	 Instruct partners to create two drawings—one to illustrate Jack’s feelings about poetry at the beginning 
of the school year and one to show his feelings about poetry at the end of the school year. Tell students 
they may use captions or labels to explain their ideas.

6.	 Invite pairs to present their drawings and explain how Jack changes. Remind students to listen carefully 
as pairs share. Instruct students to use a nonverbal signal (e.g., a thumbs-up) when they hear an idea like 
their own.

7.	 Display the drawings around the room.

8.	 Instruct students to tour the drawings around the room with a partner from a different group and restate 
how each group’s drawing shows how Jack changed.

Language Support

For students with beginning English proficiency, provide an index card with this sentence frame: In the 

beginning, Jack , but in the end, Jack .

LAND  5 minutes

Demonstrate Learning

1.	 	Introduce the learning task. Instruct students to write one or two sentences to describe how Jack 
changes in Love That Dog. Tell them to use “In the beginning” and “in the end” as part of their sentence.

Analyze Student Progress

Monitor: Do students write a sentence that describes one way Jack changes?

Offer Immediate Support: If students need additional support describing how Jack changes, ask 

these questions: How does Jack feel at the beginning of the school year? How does he feel at the end?

2.	 Invite a few students to share their responses. Display the sentences with the drawings.

3.	 Summarize that understanding how characters change helps readers grasp important ideas in a text.
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Prologue Vocabulary
circulate (v.)
to move without stopping 
through a closed system

 to lesson 13 | lesson 13

circulatory system
the heart and a group of 
connected tubes that together 
move blood throughout 
the body

 to lesson 8 | lesson 7

compare (v.)
to say that something is similar to 
something else

 to lesson 9

courageous (adj.)
very brave

 to lesson 25 | lesson 24

elaboration (n.)
details that develop evidence and connect it 
to a point

 to lesson 14 | lesson 10

empathetic (adj.) 
understanding and sharing 
another person’s experiences 
and emotions

 to lesson 25 | lesson 24

figurative (adj.)
involving the meaning of a word 
or phrase that is different from 
its ordinary or usual meaning

 to lessons 4 and 5 | lesson 4

generous (adj.) 
showing kindness and concern 
for others by giving or sharing 
valuable things

 to lesson 25 | lesson 24

greathearted (adj.) 
courageous, generous, and 
empathetic

 to lesson 25 | lesson 24

heart (n.) 
the organ in a person’s chest 
that pumps blood through their 
veins and arteries

 to lesson 4 | lesson 3

line (n.)
a row of words written across a page

 to lesson 3

literal (adj.) 
involving the ordinary or usual 
meaning of a word or phrase

 to lessons 4 and 5 | lesson 4
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metaphor (n.)
a phrase that shows how two things are 
similar by saying one thing is the other

 to lesson 12 | lesson 9

simile (n.)
a phrase that uses the words like or as to 
compare two things that are similar

 to lesson 12 | lesson 9

stanza (n.)
a group of lines in a poem

 to lesson 3

tribute (n.)
something that you say, give, or do to 
show gratitude, respect, or admiration for 
someone

 to lesson 23 | lesson 23
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Explain Information Add More Details

Elaboration Sentence Frames

This means 

This shows 

Also,

In addition,

For example,

A two-column chart with headings 
labeled Explain Information and Add 
More Details.
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A two-column chart with headings 
labeled Relative Pronouns and Relative 
Adverbs.

Relative Pronouns and Adverbs
Use these words to add information or 

combine sentences.

Relative Pronouns Relative Adverbs

who (person)

which (animal or thing)

that (person, animal, 
or thing)

when (time)

where (place)

why (reason)
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Sequence Transition Words

First

At first

In/at the beginning

Next

Then

Eventually

In time

A two-column chart.
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Love That Dog Events

 Miss Stretchberry asks Jack to write 
about a pet, but Jack doesn’t want to write about his 
yellow dog.

 Jack doesn’t like to read or write poetry. For 
example, he doesn’t understand the poem “The Red 
Wheelbarrow.”

 Jack starts writing poems but asks Miss 
Stretchberry not to post the poems with his name 
on them.

 Miss Stretchberry encourages Jack to read 
and write poems, and Jack says he likes some of the 
poems they read in class.
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L4 | Idioms, Sentences, and 
Meanings Chart

Idioms Sentences Meanings

melts my heart

my heart turned over

a broken heart

harden my heart

open my heart

a key to my heart

wear my heart on my sleeve

The cute kitten melts 
my heart.

When the story ended, my 
heart turned over.

Because my lizard died, my 
heart is broken.

After I am hurt, I harden 
my heart.

With time, I learned to open 
my heart again.

One special person has the 
key to my heart.

People say I wear my heart 
on my sleeve.

makes me feel sympathy
or affection

felt strong feelings

feeling very sad

block myself from feeling love

allow myself to feel 
something

a way to unlock love, or make 
my heart feel love

openly express emotions

A three-column chart with headings labeled Idioms, 
Sentences, and Meanings.
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L5 | Heart Sentences Sort
“Heart to Heart” | Cut apart the sentences.

The heart is a clutch of muscle.

The heart is lopsided, or uneven.

The heart is mute, or unable to speak.

The heart does not melt or turn over.

The heart does not break or harden.

The heart does not have a key.
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•	
•	
•	
•	

L8 | Informational Outline 1
The Circulatory Story | Add the main ideas and the key details from page 6 of the text.

Main Idea:

Key Details:
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L12 | Simile and Metaphor Sort
The Circulatory Story | Read each sentence. Label the sentence S if it is a simile. Label the 
sentence M if it is a metaphor.

1.	 Blood vessels are like subway tunnels. 

2.	 We can think of the heart as a divided highway. 

3.	 The heart has an upstairs room and a downstairs room. 

4.	 It’s like a very busy train station in the heart. 

5.	 The red blood cell is your ride. 

6.	 White blood cells are soldiers. 

Key Ideas

•	 Blood vessels are like subway tunnels. S

•	 We can think of the heart as a divided highway. S

•	 The heart has an upstairs room and a downstairs room. M

•	 It’s like a very busy train station in the heart. S

•	 The red blood cell is your ride. M

•	 White blood cells are soldiers. M
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L14 | Elaboration Examples
Fill in the blanks with a word or phrase from Elaboration Sentence Frames.

Evidence Sentence: The heart is like Grand Central Station.

Elaboration Sentence 1:  the heart is a busy place with blood flowing in and out 
like the people going in and out of Grand Central Station.

Elaboration Sentence 2:  blood flows through the heart and goes to different 
parts of the body.

Key Ideas

•	 Elaboration Sentence 1: This means

•	 Elaboration Sentence 2: For example,
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L21 | Coordinating Conjunctions 
and Sentences
Read each sentence pair and determine the relationship between the two ideas. Choose the 
coordinating conjunction from the chart that best expresses the relationship. Write a new sentence 
by using the conjunction.

Conjunction Purpose

and

but

yet

or

for

so

connects similar ideas

connects different ideas

connects different ideas

shows a choice between ideas

shows a reason

shows cause and effect

Sample Sentences:
1.	 Doctors once had to amputate infected fingers, arms, or legs.
2.	 Amputation was a common practice, but Dr. Gross found a better way.
3.	 Dr. Gross removed infected parts of bone so the rest of the bone could try to heal.
4.	 Being a doctor was important to Dr. Gross, yet being a professor was also important.
5.	 Dr. Gross knew his work was important, for it helped a lot of people.

A two-column chart with headings 
labeled Conjunction and Purpose.
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Sentence Pairs:
Many people with bone infections were dying.
Dr. Gross had ideas for a new treatment.

Dr. Gross operated on people.
Dr. Gross taught students.

Dr. Gross shared his knowledge with his students.
Dr. Gross’s students learned about the new treatment.

Key Ideas

•	 Many people with bone infections were dying, but Dr. Gross had ideas for a new treatment.

•	 Dr. Gross operated on people, and he taught students.

•	 Dr. Gross shared his knowledge with his students, so they learned about the new treatment.
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